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Abstract
Despite claims of a post-racial society, racism is still alive and well in America and whiteness
remains invisible or unseen (Delgado & Stefanic, 2012). To a great extent the invisibility of
whiteness serves to preserve and perpetuate racism in our society (Wildman, 2005). Efforts to
eradicate racism need to shift from focusing on people of color to the task of unveiling and
calling out whiteness. Doing away with norms that traditionally benefit White people and
disenfranchise people of color could prove productive in combatting socio-cultural patterns and
conditions that maintain White privilege and racial inequalities (Peterson & Hamrick, 2009).
This phenomenological study was purposed to learn more about Whites who have critically
examined whiteness and taken efforts to transform themselves. This doctoral research project
describes this phenomenon by investigating the lived experiences of White anti-racist allies
serving as community organizers in the Piedmont region of North Carolina.
The lessons learned through this research contribute to the literature in critical White Studies by
uncovering information about White anti-racist allies and their contributions to the struggle
against racism through their activism. The voices of these allies are heard through the application
of Seidman’s (2012) three-interview series and a group interview. The data was analyzed
following Moustakas’ (1994) modification of Van Kaam’s Method of Analysis of
Phenomenological Data. The study’s findings indicate that the essence of unveiling and
deconstructing whiteness involved overcoming the challenges in grasping whiteness/White
supremacy as racism; committing to an ongoing journey, undergoing a re-education process,
trying to liberate other White people, and a need for activism to progress in this work.
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CHAPTER 1
Introduction
“Everything considered, the title to the universe claimed by White Folk is faulty.”
~ W.E.B. Du Bois, 1920
Statement of the Problem
Scholars suggest that whiteness, or the invisibility of whiteness, may be the essential
component at the heart of racism in society today (Delgado & Stefanic, 1997, 2012; Du Bois,
1903, 1920; Leonardo, 2002; Rabaka, 2007). Well over 100 years ago, W.E.B. Du Bois (1903)
prophetically declared, “the problem of the 20th Century is the problem of the color-line” (p. 5).
In his piece The Souls of White Folk, featured in the collection of work entitled Darkwater
Voices from Within the Veil, Du Bois (1920) clarifies the question of the color line by identifying
whiteness as the underlying problem. As one of the first theorists to identify whiteness as the
primary factor in race problems, Du Bois pioneered the discourse on the dynamics of racism and
how whiteness functions in society. For many years to follow theorists have been building off
and expanding on Du Bois’ prophetic claims and teaching about how the transition from White
supremacy as law of the land to social practice and custom has shaped American society. Today,
many scholars can support Du Bois’ claim that whiteness and its invisibility is indeed the
underlying problem concerning racism in society (Delgado & Stefanic, 1997, 2012; Leonardo,
2002; Rabaka, 2007).
Studies consistently find perceptions of White privilege manifest in all forms of human
activity (Bahk & Jandt, 2004; Bush, 2002; Hartman, Gerteis & Croll, 2009). Furthermore, study
after study has found that Whites routinely fail to demonstrate any awareness of the privileges
and advantages afforded to them based on their whiteness; they commonly describe whiteness in
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terms associated with neutrality, normalcy and dominance; and they typically associate being of
color with deficits and inferiority (Bahk & Jandt, 2004; Bush, 2002; Hartman, Gerteis & Croll,
2009; Marx, 2004). In light of these findings, it would seem that efforts to eradicate racism
should focus on shedding light on and confronting the perceptions and positionality attributed to
whiteness. Yet most research about race and racism still focuses on people of color; and
attempts to fight racism have uniformly started and ended with people of color (Delgado &
Stefanic, 1997, 2012). As a result, despite claims of a post-racial society, racism is still alive
and well in America and whiteness remains invisible or unseen (Delgado & Stefanic, 2012).
To a great extent the invisibility of whiteness serves to preserve and perpetuate racism in
our society (Wildman, 2005). Efforts to eradicate racism need to shift from focusing on people
of color to the task of unveiling and calling out whiteness. Questioning and doing away with
norms that traditionally benefit White people and disenfranchise people of color could prove
productive in combatting socio-cultural patterns and conditions that maintain White privilege
and racial inequalities (Peterson & Hamrick, 2009). To this end there is a need to learn more
about Whites who have critically examined whiteness and taken efforts to transform themselves
by unveiling and deconstructing whiteness and serving as allies in the struggle against racism.
Theoretical Framework: Critical White Studies
The theoretical framework for this study was derived from critical White studies (CWS).
Delgado and Stefanic (2012) describe CWS as an offshoot of critical race theory (CRT). Critical
race theory is described as an applied theory focused on “race and how racism is deeply
embedded within the framework of American society” (Delgado & Stefanic, 2012, p. 31). The
express purpose of CRT involves social justice and transformation. Critical race theory focuses
primarily on power and privilege and the role they play in society while strongly considering
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how race is used as an identity marker to deny rights and access to resources in many different
aspects of society. In research, the use of CRT means that the investigator “foregrounds race and
racism in all facets of the research process” and confronts conventional research texts and
worldviews (Creswell, 2007).
CWS shifts from the traditional analysis of racism and how it impacts people of color
found in CRT, to a critical examination of the whiteness and how it was constructed. In CWS the
researcher focuses on race as an ever changing idea and not a scientific fact, noting that
whiteness has historically changed over time. As such, whiteness and White privilege have been
and can be reshaped, and deconstructed (Delgado & Stefanic, 1997). Like critical race theory,
CWS calls attention to the dominance of institutionalized racism in everyday culture and offers a
race-based epistemological, methodological, and pedagogical approach to studying these
inequities (Delgado & Stefanic, 2012).
CWS shares the express purpose of CRT in that it involves social justice and
transformation. There are various tools and interventions to bring about social change. These
interventions may include policy making and advocacy, which involve creating, implementing
and providing education for new or revised laws and/or practices around equity and inclusion.
Interventions may also involve community organizing and advocating within systems, which
entails working with community members to assess their own needs, defining issues and
strategically organizing efforts to bring forth change (Delgado & Stefanic, 2012).
Scholars of CWS such as Guess (2006), Leonardo (2002, 2004), McIntosh (1988),
Wildman (2005) assert that as a result of racism White people are left with a distorted racial
identity that tells them they are superior to people of color. Thus, they are entitled to the many
benefits enjoyed from being White without ever acknowledging or taking responsibility for the
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racism perpetuated by their actions or willful ignorance (Delgado & Stefanic, 2012). It is further
suggested that throughout their lives White people are innately taught to ignore the privilege
associated with their identity, consider their worldview the norm, and think of race as a
characteristic belonging to others (McIntosh, 1988; Wildman, 2005). This worldview is passed
on to everyone they make contact with and as a result, racial inferiority and superiority identities
are perpetuated and kept alive and striving in society (Delgado & Stefanic, 2012).
In CWS scholars describe the American system of race as one that operates on two levels.
On the lower tier you have blatant racism; open acts of aggression along with efforts to
intimidate and destroy. The higher tier is White privilege, where unearned benefits are afforded
persons classified as White to the detriment of non-Whites. Because these dynamics reinforce
each other the only way to truly counter the system is to end it. However, the ubiquitous nature
of racism which is taught and promulgated by the very culture in which we live and breathe
makes this challenge supremely difficult (Delgado & Stefanic, 1997, 2012).
With a CWS frame, my research sought to discover the lived experiences of White, antiracist, allies in the struggle against racism and identify events or incidents that may have served
as a catalyst for the transformation in consciousness that led them to commit to anti-racist
activism. I posited that this transformation positioned them to not only unveil whiteness but to
actively deconstruct their own whiteness and go against the grain by committing to anti-racist
practices within their personal and professional leadership roles.
Purpose of the Study
The purpose of this phenomenological study was to understand “unveiled and
deconstructed whiteness” through the lived experiences of White allies serving as activists in the
struggle against racism. The study focused on 6 self-identified, White, anti-racist, community
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organizers in the Piedmont area of North Carolina who have committed to supporting anti-racist
initiatives in their personal and professional lives. At the beginning stage in the research,
unveiled and deconstructed whiteness was defined as having recognized the harmful effects of
institutionalized racism on people of color, acknowledging the privilege that is associated with
whiteness, understanding that White people do not have a patent on "the norm" and accepting
that race is not a characteristic only belonging to others (Clark & O’Donnell, 1999; Delgado &
Stefanic, 2012).
Research Questions
The following research questions guided this study:
1. What are the lived experiences of White anti-racist allies who have unveiled and
deconstructed their whiteness and are serving as activists in the struggle against
racism in the Piedmont area of North Carolina?
2. What factors contribute to White anti-racist allies unveiling and deconstructing
whiteness and becoming activists for racial equity and undoing racism in the
Piedmont area of North Carolina?
3. What impact does unveiled and deconstructed whiteness have on one’s activism
towards social justice issues?
Definition of Key Terms:
Anti-racism: the practice of identifying, challenging, and changing the values, structures and
behaviors that perpetuate systemic racism (DiAngelo, 2012).
Anti-racist: someone who recognizes how racism affects the lived experience of people of color
and Indigenous people; how racism is systemic, and has been part of many foundational aspects
of society throughout history, and can be manifested in both individual attitudes and behaviors as
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well as formal (and ‘unspoken') policies and practices within institutions; how white people
participate, often unknowingly, in in racism (DiAngelo, 2012).
Color Blindness: Belief that one should treat all persons equally, without regard to their race
(Delgado & Stefanic, 2012, p. 144).
Deconstructionism: An intellectual approach that targets traditionally interpretations of terms,
concepts, and practices, showing that they contain unsuspected meanings or internal
contradictions (Delgado & Stefanic, 2012, p. 145).
Ethnicity: Group characteristics often based on national origin, ancestry, language or other
cultural characteristics (Delgado & Stefanic, 2012, p. 145).
Institutionalized Racism: The process of purposely discriminating against certain groups of
people through the use of biased laws or practices (Guess, 2006).
Liberalism: Political policy that holds that the purpose of government is to maximize liberty; in
civil rights, the view that law should enforce formal equality in treatment (Delgado & Stefanic,
2012, p. 150).
Microaggression: Stunning small encounter with racism, usually unnoticed by members of the
majority race (Delgado & Stefanic, 2012 p. 151).
Race: a socially constructed notion of distinct biological type of human being, usually based on
skin color or other physical characteristics (Delgado & Stefanic, 2012 p. 153).
Racism: a system or institutional arrangement, maintained by policies, practices and procedures
— both formal and informal — in which some persons typically have more or less opportunity
than others, and in which such persons receive better or worse treatment than others, because of
their respective racial identities. Additionally, institutional racism involves denying persons

9
opportunities, rewards, or various benefits on the basis of race, to which those individuals are
otherwise entitled. In short, racism is a system of inequality, based on race (Wise, 2010).
Whiteness: a quality pertaining to Euro-American or Caucasian people or traditions (Delgado &
Stefanic, 2012 p. 156).
White Privilege: the notion that White subjects accrue unearned advantages by virtue of being
constructed as Whites (Leonardo, 2004).
White Supremacy: a political, economic and cultural system in which Whites overwhelmingly
control power and material resources, conscious and unconscious ideas of White superiority and
entitlement are widespread, and relations of White dominance and non-White subordination are
daily reenacted across a broad array of institutions and social settings (Leonardo, 2004).
Delimitations and Limitations of the Study
The delimitations and limitations of this study were typical of those in qualitative
research. As per Creswell (2012), phenomenology does not typically produce generalizable
results because the samples are generally very small. It is difficult to say that what was
uncovered about the lived experiences of the participants in this study are typical to all those
identifying as anti-racist allies. The participants in this study were all similar in nature in that
they were all from one region in North Carolina. Additionally, they had all participated in the
same workshop as a precursor to their anti-racism work. Therefore, the presentation of the
results for this study may not be highly usable in all aspects of anti-racist work (Creswell, 2012).
Significance of the Study
This study sought to add to scholarship and enhance the existing body of research
concerning racism and whiteness because it sought to understand racism through another lens.
W.E.B. Du Bois (1920) made one of the first appeals to examine Whiteness very early in the
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early twentieth century. As the civil rights movement launched and took flight, the call was
made again to examine whiteness, but that call still went unheeded (Hughes, 2007). In the study,
Beyond Racism, Young (1969) makes a plea for sociologists to drop “…their preoccupation with
the alleged pathologies of Black America and study the very real, corroding sickness of White
America” (p. 87). Yet, over 100 years since Du Bois’ plea and 40 years since Young’s appeal,
the research thus far still explores racism from the perspective of its impact on people of color.
Few research studies examine racism from the lens of White people, their notion of White
privilege and the efforts they make through activism to eradicate racism (Clark & O’Donnell,
1999; Kincheloe, 1999; Leonardo, 2004).
Many White people live their entire lives without ever acknowledging the privilege
issued to them based on their race, or how acceptance of this privilege perpetuates racism. Little
is known about the White people who strive to make whiteness seen, by not only acknowledging
this privilege, but by taking efforts to deconstruct their own whiteness in an attempt to fight
against the racist ideology and social practices that infect every facet of our nation’s social order
(Denevi & Pastan, 2006, Guess, 2006, Kincheloe, 1999; Leonardo, 2004). My research sought
to learn more about these White people by exploring “What is required for Whites to come to the
realization that the benefits of being anti-racist outweigh the benefits of being racist” (Clark &
O’Donnell, 1999, p. 2). In addition, this research sought to inform the practice of anti-racist
activism and provide insight to future efforts to establish allies and bring forth change.
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CHAPTER 2
Review of the Literature
“Treason to whiteness is loyalty to humanity.”
~ Noel Ignatiev, 1996
The purpose of this chapter was to review the literature relating to the phenomenological
study concerning understanding how White allies in the struggle against racism unveil and
deconstruct whiteness. The literature review was categorized into three different strands
including: (a) the social construction of race and the history of racism in America, (b) White
privilege/White supremacy and (c) deconstructing whiteness. The chapter will then conclude
with a summary which connects each of the strands in the literature and highlights the gaps in the
literature concerning White, anti-racist allies and their activism.
The Social Construction of Race and the History of Racism in America
In reviewing the literature on race and racism in America there is one point that is most
commonly agreed upon; race is a social construct (Anderson, 2012; Delgado & Stefanic, 1997,
2012; Guess, 2006; Leonardo, 2002, 2004). In the article entitled, “Supporting Caste: The
Origins of Racism in Colonial Virginia,” Anderson (2012) offers a historical account of the
social construction of race and the history of racism and how it has evolved in America. He
asserts that the establishment of the social construct of race or whiteness in the United States has
its origins in profit and class power. Anderson attests that the notion of a White race developed
over time to maintain class and social divisions, and to disrupt potential alliances between
enslaved Africans, indentured servants and poor people of European descent. Before this
development, Europeans did acknowledge notable differences in the skin color of individuals
and groups of people but, they did not categorize themselves as White. The construction of race
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both served to preserve the economic position of the ruling White elite and allowed for the
continued exploitation of poor Whites and people of color. Whiteness was derived for the
express purpose of oppressing any and all classified as non-White (Anderson, 2012). As
historian Nell Painter (2010) points out, the social construct of race/whiteness has changed over
time to include or exclude groups’ access to power. However, “it was not until indentured
servitude became economically obsolete and slavery became economically viable that the racist
ideology acquired its material foundation in slavery and gained efficacy with the lower class
Whites” (Anderson, 2012, p.1).
Racism as expressed in the last 500 years with the expansion of European imperialism
has taken on a new more brutal, permanence that infects all aspects of human interaction (Guess,
2006; Leonardo, 2002). Guess (2006) suggests that whiteness is an ideological determination
established to award a specific group while concurrently punishing by exclusion those who fall
outside that group. Racism in America helped to form and perpetuate a system that depended on
the wholesale acquisition and control of labor and natural resources (land) from others. Racial
identity has been used to protect the property and enterprise of one group while disempowering
and separating non-group members/outside groups from property and enterprise. It was created
as a means to achieve economic, political and military objectives, when and where the goal was
for control and domination. It has relied on mythos, bad science and coercion to subjugate
economically, politically and socially, diverse groups while advantaging Whites, as much out of
necessity as for want (Guess, 2006; Leonardo, 2002, 2004).
In her book, The History of White People, Painter (2010) gives a detailed historical
account of race and whiteness in America. She explains that the very origin of permanent slavery
in the United States versus indentured servitude had as much to do with economic advantage,
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slavery being more profitable, as with maintaining political and economic control. Indentured
Whites and enslaved Africans very early on worked, socialized and enjoyed the company of one
another. Realizing their shared condition, they often revolted against the land owning Whites
(Painter, 2010). To counter this, Whites were given more rewards at the conclusion of their
servitude while the law made Africans’ condition of bondage permanent and hereditary (Painter,
2010; Zinn, 1980). Conversely, when Whites were found guilty of crimes where they openly
engaged their Black peers, slave or free, in work, crime or recreation, they were punished
harshly. This same fear reappeared during the industrial age when new immigrants lived in close
proximity to freed Africans who began migrating North in search of work and liberty (Painter,
2010; Wilkerson, 2010). This shared economic and political condition produced animosity but at
times collaboration, again threatening the wealthy elites’ (formerly the land owners in the South
now the captains of industry in the North) access and control over labor (Painter, 2010).
Scholars studying race have learned that because race is a social construct it has changed
over time, and continues to morph to meet the needs of the racially dominant social order
(Delgado & Stefanic, 2012; Guess, 2006; Leonardo, 2002; Painter, 2010). Race is used to
describe and define people of color as “other.” Classifications of race force them into a specific
social space of existence where their humanity and power as a group is purposefully limited.
Racism defines people of color by defining what whiteness is and is not. Despite the continuous
adaptations of whiteness in America discussions and studies about race have until recently
almost exclusively examined people of color (Delgado & Stefanic, 2012; Guess, 2006). Yet, as
Guess (2006) asserts, people put into categories of racial identity other than White do not have
the requisite power and control over their access to privilege or the structural barriers that
proscribe their existence in a system of racism. Thus, countering racism requires an analysis of
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both sides of the Black/White binary: As proposed by Guess, (2006) “…basic questions on the
social construction of knowledge about ‘race’ and whiteness must be taken into account” (p.
651).
Even the definition of whiteness has changed over time. According to Painter (2010),
whiteness has undergone up to four phases of enlargement, where groups of persons formerly
excluded were later classified as White. Most recently this occurred during the industrial
revolution and during the period when European immigrants flooded America’s shores in search
of work and liberty. Initially, whiteness was reserved for Europeans of Anglo and Scandinavian
origins. The Irish, Italian and Slavic peoples were excluded from being White. Even
Southerners, post-Civil War, were scrutinized by Northern elitists for their less than White
aptitude (Painter, 2010). However with the release of largely skilled African labor into the
competitive labor market it threatened both the White labor force economically and the national
mythos, the very fabric of the society in which they lived (Leonardo, 2002; Painter, 2010).
Another enlargement of whiteness, as described by Painter, included Mexicans during the 1920s
and 1930s, serving as White in the military while Americans of Asian and African descent
remained segregated units. Mexicans were classified as White and also held suffrage rights and
privileges of Whites in Texas during the era of Jim Crow (Painter, 2010).
The subordination of people of color has become functional to the operation of America.
Race in America has less to do with Blacks or other people of color and everything to do with
the White ideology of superiority (Guess, 2006; Leonardo, 2002, 2004). It is the institutional and
structural positioning of Whites that matters. At the root is economic and political power and
control. When collaboration and cooperation between European immigrants and people of color
were possible the definition of White was expanded to afford these immigrants access to power.
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This minor change still allowed for the retention of power for the elites and maintained the White
supremacy ideology (Guess, 2006; Leonardo, 2002, 2004; Painter, 2010). Yet the benefits were
immediate and profound and allowed for the continued exclusion of people of color to be carried
out and enforced by even the poorest Whites, on purpose and by happenstance (Delgado &
Stefancic, 2000; Leonardo, 2002; Painter, 2010).
White Privilege/White Supremacy
Racism in America is a tool (Delgado & Stefanic, 2012). It is a tool designed for the
promotion of a White hegemonic worldview and to provide and protect Whites’ superior position
in all human interactions: economic, political, and cultural (Leonardo, 2004). In his article, “The
Color of Supremacy: Beyond the Discourse of ‘White Privilege,’” Leonardo advises his readers
to move beyond the most common discussions of White privilege that expose the unearned
advantages believed to be readily available to White people and to take a more critical look at the
role of White supremacy, or more specifically White racial domination. He argued that to
analyze White privilege without also analyzing the conditions that allow for it to exist is an
incomplete analysis, as White supremacy creates the process that allows for systems of inequity
to exist. Leonardo reveals that White privilege is merely a symptom of a larger issue. Leonardo
argues that unless Whites accept that racism and White privilege are agents of White dominance
which, in essence, include acts of terror towards people of color, the discourse will be stifled. He
makes the case that if we really want to tackle this issue of racism we need to tackle the
uncomfortable discourse of how White supremacy begets White privilege (Leonardo, 2004).
In an earlier piece, “The Soul of White Folk: Critical Pedagogy, Whiteness Studies, and
Globalization Discourse,” Leonardo (2002) asserts that because White privilege is institutional
and structural and not natural it cannot be fully understood without examining how it is possible.
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He names White supremacy as the undergirding ideology from which all aspects of racism in the
United States’ institutions and cultural practices are derived. The very fact that Whites could
exist in a city or town and not be aware of White privilege confirms the idea that an ideological
force is at work that makes those unaware of its presence none the wiser (Leonardo, 2002). In the
study, “Being White in America: Development of a Scale,” Bahk and Jandt (2004) lend credence
to these claims. In this quantitative study, college students were asked to complete an online
survey aimed to measure perceptions of Whiteness. With a survey tool designed by the
researchers specifically for this study, Bahk and Jandt sought to identify the differences in the
awareness of whiteness between Whites and non-Whites. Study results found that Whites
routinely report a lack of awareness of the privileges and advantages afforded to them based on
their Whiteness; and that perceptions of White superiority play out in all forms of human
activity: political, economic, social, sexual, etc. The study also found that non-Whites perceive
White positionality with far greater frequency than Whites.
A theme in a lot of the research concerning White privilege is the inability of the
benefactors of White privilege to actually acknowledge their privilege. Many scholars in the area
of critical White studies have written about this phenomenon in their work. Wildman (2005)
offers a narrative about the invisibility and the persistence of White privilege. In an informative
critical piece Wildman answers the question of “why does it remain so easy for White people to
move through the world and not be aware of the presence and operation of their privilege”
(p.248)? Drawing from several published works in CWS, Wildman shares what it is to be White.
She explains how White people have the unique opportunity to choose not to think of their selves
in terms of a racial identity. She goes on to quote authors who profess that this tendency is
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actually the norm for White people and that it happens so often it has actually become a
“defining characteristic” of being White. More specifically Wildman (2005) shares this quote:
Whiteness is, variously, a metaphor for power, a proxy for racially distributed material
benefits, a synonym for ‘white supremacy,’ an epistemological stance defined by power,
a position of invisibility or ignorance, and a set of beliefs about racial ‘Others’ and
oneself that can be rejected through ‘treason’ to a racial category (p. 246).
She goes on to assert that it is for these reasons that White privilege is so persistent and that one
cannot deconstruct, disrupt or combat their White privilege without fully understanding how
much one benefits from these “unearned assets” both materialistically and socio-culturally
(Wildman, 2005).
Wildman (2005) then goes on to define these benefits and how they manifest in housing,
employment, judicial systems, education and other aspects of society. She also touches on the
fallacy of this notion of “colorblindness” that many Whites try to adapt to in an attempt to
combat White privilege. However, Wildman contends that despite its persistence, the way to
combat White privilege is to acknowledge it and reach a level of self-consciousness that
identifies the socio-cultural patterns and the material conditions that maintain White privilege. In
fact, she asserts that the experiences of Whites will over time inculcate in them the idea that what
they are experiencing is right and appropriate. They will perceive their White privilege as the
right and natural order of things. Wildman contends that many non-Whites will conclude the
same over their lifetime of experience of being denied even basic human needs, let alone
privileges. The institutional and structural forces of White supremacy enforce the same messages
to Whites and people of color and thereby help maintain racist systems and inequities (Wildman,
2005).
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Much of the research on whiteness reveals the persistent nature described by Wildman
(2005). In the qualitative study, “White Space, White Privilege: Mapping Discursive Inquiry
into the Self,” Jackson (1999) explores how White students who had self-selected into minority
status by attending a historically Black college define their cultural identities and characterize
Whiteness. More specifically, the purpose of this research was to determine why and how these
participants defined and defend White space and White privilege. White students at two
predominantly Black institutions participated in focus group interview which allowed them to
discuss their cultural self-definitions.
Through these focus group interviews the study identified five strategies of representation
to identify Whiteness. These strategies were: whiteness as “incompletion;” whiteness as
“uninterrogatable;” whiteness as “a metaphor for the universal insider;” whiteness as “guilty and
fair space;” and whiteness as “situationally immutable.” Whiteness as incompletion was
described as the participants being unable to give a clear definition of whiteness. Whiteness as
uninterrogatable entailed the participants describing themselves as the center from which all
societal norms must come. Whiteness as a metaphor for the universal insider meant the
participants saw whiteness as the standard and the measuring stick for normal. Whiteness as
guilty and fair space entailed participants justifying White privilege by claiming it is really
available to all. Finally whiteness as situationally immutable entailed the belief that in certain
situations whiteness could not be changed. The results of this study imply that the space that
Whites occupy is difficult to understand because it is situational and unclearly constructed, but it
always places White as superior (Jackson, 1999).
In another study entitled, “White Students Reflecting on Whiteness: Understanding
Emotional Responses.” Todd, Spanierman, Aber, and Mark (2010) share their findings from a
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mixed methods study purposed to examine potential predictors of White students' general
emotional responses after they reflected on societal racism and whiteness. The researchers aimed
to determine the effectiveness of journal writing and dialoguing with others about racial issues as
strategies and best practices for educational interventions and how these activities influenced
student change. In total 275 self-identified White students from a large Midwestern university
introduction to psychology course were included in the study.
Todd et al. (2010), found that the interaction between racial color-blindness and racial
affect is important when predicting students' emotional responses to reflecting on their
Whiteness. They found that White fear appeared to moderate associations in the written journal
reflections and White empathy moderated an association in the dialogues. Overall the big
takeaway from this study was that how information is presented may have an impact on how it is
received. In introducing students to Critical White Studies the strategies used are important
predictors of how the students will receive it (Todd, et al., 2010).
In an ethnographic study done with affluent White parents who had made a conscious
decision to send their children to multicultural school settings in an attempt to expose them to a
more ethnically and economically diverse experience, Bedell, Reay, Hollingworth, Williams,
Crozier and David (2007) aimed to uncover issues around whiteness in multiethnic contexts.
The research goals were to examine how the educational choices made by these parents for their
children are related to the participants’ identity; and to examine how much of a role class and
ethnicity play in these processes. Bedell et al., found that even though these parents were
making a conscious decision to diversify the upbringing of their children by crossing both racial
and socioeconomic boundaries, they still exhibited tendencies to exercise their White privilege
and showed biases towards the very diverse groups with whom they wished to integrate.
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The research revealed that even when the White middle-class make decisions that appear
to be towards the betterment and greater good of society it will still inexplicably favor them more
than others. With this comes a case that society as a whole needs to put more effort towards
dismantling economic and social privilege. The authors conclude that the issue of racism in
today’s society is not the result of the “moral failures” or the biases and prejudices of
individuals, rather these issues are derived from society at large. This research also disclosed that
even within White groups there are some who are not considered equally White. White working
class and poor Whites are perceived as a pale White in comparison to the White middle class
examined in this study. The White middle class in this study present themselves as ‘a darker
shade of pale’ and even when Whites willingly choose diversity over homogeneity they still
benefit and even insist upon distinct advantages over their Non-White peers (Bedell et al., 2007).
Many scholars assert that whiteness in America comes with a host of advantages that
include economic, political, medical, environmental, educational, cultural and social perceptions
(Delgado & Stefanic, 2012, Guess, 2006; Leonardo, 2002, 2004; Wildman, 2005). In order for
these advantages to truly be examined and addressed Whites must accept they are real (Clark &
O’Donnell, 1999). In another study, “Breaking the Code of Good Intentions: Everyday Forms of
Whiteness,” Bush (2002) sought to discover the beliefs White students had regarding identity,
privilege, and democracy and offer an analysis of the role race, racialization, and racism play in
the process of everyday activities. This ethnographic study aimed to illuminate the connection
between everyday thinking and the policies and programs that structure society; and shed light
on why so many White people think we now live in a color blind society where race is no longer
a relevant factor.
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The study found that making Whites aware of privilege can be difficult, but it is not
impossible. However, awareness does not dictate action and moving Whites into action is
another matter. The power of White supremacy provides for White privilege, while often
shielding Whites from their culpability in the making of that very provision. The participants in
the study all expressed a naturalization and mystification of poverty, wealth and inequality. They
acknowledged inequality, but also accepted that it was just the way things were. The participants
also expressed a presumption that the White race was the dominant race and that “White is
right.” The White students exhibited a fear of being labeled racist, but showed little concern for
the impact of racism on countless others. Additionally all of the study participants shared a
racialized narrative view which saw Whites as individuals, but people of color as representatives
of their race. The findings from this study support the notion that White supremacy is an
ideology that incorporates a host of myths and pseudo-scientific ideas about race to affirm White
privilege (Bush, 2002).
In yet another research study entitled, “Discovering the Privilege of Whiteness: White
Women’s Reflections on Antiracist Identity and Ally Behavior,” Case (2012) explores the
experiences of women in the group White Women Against Racism (WWAR) as they moved
towards the deconstruction of White privilege, White identity, and faced the challenges of antiracist action for social change. The study employed qualitative analyses of field observations of
group meetings and interviews to explore the engagement of the group as they processed Peggy
McIntosh’s (1988) list of forty-six White privileges and engaged in other discussions concerning
racism and White privilege. The study found that all of the women in the group believed that
racism affected their lives daily both indirectly and directly and that they did indeed benefit from
privilege based on their skin color. The study also revealed intersections of whiteness, gender

22
and power in that the women believed that being a minority (women) afforded them an avenue
for empathy that White men could not have. Additionally, the study found that although most of
the women did not identify as “activists,” they perceived activism to be going beyond rallies and
protests. Finally most of the participants felt they should be speaking up more, as most of the
women admitted they chose silence as their course of action most often. Once again the research
exemplifies the persistence of White privilege in that when Whites become aware of their multifaceted advantages they can intellectually concede they exist but still operate in a manner that
perpetuates those advantages (Case, 2012).
Case (2012) suggests that Whites who would reject racism would be required to examine
more than just their daily interactions. They would be challenged to address the actions of others
as well as reject advantages that may harm them economically, politically, and socially. The
nature of White supremacy allows for no middle ground. Whites cannot reject overt racism, but
remain idle or ignore the more pervasive aspects of White supremacy and believe they are
promoting change (Guess, 2006).
Repeatedly, study after study we find a consistency on the part of Whites to have little to
no interest in addressing White privilege/White supremacy. This point is further driven home in
the study by Peterson and Hamrick (2009) which sought to explore the racial consciousness of
White male undergraduates attending a historically Black university. This qualitative,
interpretive study based on interviews of White males attending historically Black colleges and
universities found that, while in the minority, these White males had positive transitions in their
thought processes that enabled them to gain greater self-awareness. As well, the study suggested
that these students were in a better position to question norms that traditionally benefited White
people and disenfranchised persons of color. However, despite the positive implications towards
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change for themselves, none of the respondents expressed a willingness to address these issues in
the greater structure of society, indicating no interest or desire to change the status quo regarding
White privilege (Peterson and Hamrick , 2009).
Deconstructing Whiteness
In their book, Becoming and Unbecoming White: Owning and Disowning a Racial
Identity, Clark and O’Donnell (1999) propose that in order to deconstruct whiteness White
people must do four things. First, they must simply recognize racism. Second, they must admit
the existence of racism. Third, they must acknowledge that whether they want to or not White
people benefit from racism regardless of their socioeconomic status, gender, sexual orientation,
physical ability, religion, ethnicity, etc. Lastly, they must learn to differentiate between
individual acts of prejudice and discrimination displayed between all racial groups and the White
racial prejudice that is reinforced at the institutional and cultural levels of society. Overall, in
order to deconstruct whiteness and commit to anti-racist practices, White people must be willing
to interrupt whiteness and refrain from exercising White privilege (Clark & O’Donnell, 1999).
Whites advocating for racial justice and an end to White privilege/White supremacy does
not come without challenges. It is both a reframing of self, as well as, a rejection of familial and
societal norms (Levine-Rasky, 2000). Ironically, what is White is not clearly defined. As a result,
Whites are less likely to truly reject White privilege and challenge White supremacy (Wildman,
2005). Nor are they likely to implement systemic changes that challenge the prevailing ideology
and force less aware Whites to examine racism and White privilege. Research indicates that
rather than implement changes that challenge the prevailing ideology, knowledgeable Whites,
typically act or operate in a manner that perpetuates and reinforces systemic racism (Clark &
O’Donnell, 1999; Delgado & Stefanic, 1997, 2012; Guess, 2006; Leonardo, 2002, 2004; Levine-
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Rasky, 2000). This tendency to conform to the ways of whiteness is evidenced in the research
time and time again.
In the study “Whiteness Enacted, Whiteness Disrupted: The Complexity of Personal
Congruence,” Chubbuck (2004) examined the experiences in the classroom of two White
English teachers over a six week period. In the research, Chubbuck sought to uncover the role
that unexamined racism played in the everyday teachings and interactions of these two White
teachers of predominately African American students in their school settings. The research goals
were to explore how “beliefs about race developed in the context of their life histories; to
examine the ways in which their pedagogy and policy were or were not congruent with those
beliefs; and to analyze the complexity of the enactment/disruption of Whiteness” (p. 302).
The study focused on the personal story of each of these teachers and shared information
about their upbringing and their current living situations. It also shared information about their
beliefs about institutionalized racism, tracking practices in education, school policies and
compared their perceptions of their personal and professional behaviors with African American
students with their actual practices in the classroom. The study found that while both teachers
did have some success with “disrupting whiteness,” they also both at times exhibited
contradictions to their spoken beliefs in their physical practices and behaviors. Both study
participants expressed knowledge of and a desire to do away with racist practices and perceived
racial superiority on the part of White people, but despite this knowledge and desire, at times
they enacted their White privilege and were found supporting White power structures and
perpetuating systematic flaws that did not support the academic achievement of their students.
Both teachers seemed to overestimate their ability to lay down their whiteness (White privilege)
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due to their underestimation of how persistent and natural it is to maintain their privilege
(Chubbuck, 2004).
What we learn in the effort to deconstruct whiteness on the part of Whites is that the
ideology of White supremacy, beyond its overt iterations, has unconscious or subconscious
aspects to it that make it difficult for Whites to see themselves as purveyors of White supremacy
(Chubbuck, 2004). In another study conducted by Marx (2004) entitled, “Regarding Whiteness:
Exploring and Intervening in the Effects of White Racism in Teacher Education,” similar results
were found. The White educators in this study also expressed their desire to disrupt their White
privilege. However, they, too, had limited success in doing so. These teachers were able to
identify racist behavior in others, but not in their own behavior. These kinds of studies show that
Whites can be made aware of their racist behavior, may even acknowledge their racism when
confronted but are either unwilling or unable to consciously or subconsciously think and behave
differently (Marx, 2004). The Marx study and other studies addressing whiteness point out that
whiteness as identity lacks definition; it is the norm or neutral state for all human beings. Thus,
people of color are attributed all of humanities flaws and shortcomings instinctively by Whites
even when they profess to believe differently (Clark & O’Donnell, 1999; Delgado & Stefanic,
1997, 2012; Guess, 2006; Marx, 2004).
Whereas, White hegemonic rule requires very clear definitions for non-White groups,
Whiteness in many ways is defined by what it is not as opposed to what it is (Delgado &
Stefanic, 2012; Guess, 2006; Leonardo, 2002; Painter, 2010). When all human sin and every
human flaw is attributed to other racial groups by proxy, the opposite is left to define whiteness.
In the same way, White privilege is less known by those who benefit from it, but well known by
those who observe it from outside looking in (Levine-Rasky, 2000; Tatum, 1992). In a study
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conducted by Hytten and Warren (2003) entitled, “Engaging Whiteness: How Racial Power gets
Reified in Education,” the researchers show the effects of perceiving (or not perceiving)
whiteness in relation to people of color and how that perception plays a critical role in Whites’
willingness and ability or unwillingness and inability to deconstruct whiteness in their selves.
Students in this study with an expressed interest in deconstructing whiteness ultimately
defended whiteness and consistently attempted to redefine whiteness more positively in
situations where whiteness appeared poorly. This study reflects how White supremacy functions
in White thinking. It also sheds light on how the ideology operates within White society. Since
the vast majority of Whites do not see themselves willfully acting to inhibit the progress of
people of color or promoting White supremacy, it is difficult for them to accept changes that
threaten White privilege and positionality, as they feel these benefits are natural and earned and
that the disadvantages people of color experience are largely self-inflicted (Case, 2012). Whites
may speak openly about ending privilege, but either remain passive when time to act or openly
resist progressive measures; frequently raising arguments that do not openly indicate race as a
factor (Wilkerson, 2010).
In fact, many of the large scale changes in law and practice in the United States were
enacted by government against the will of the (White) people (Delgado & Stefancic, 1997).
Their resistance was in many ways less about the privileges they enjoyed at the expense of other
racial groups and more about the ideological beliefs and ethos they believed in as a result of
living in a social order predicated on White supremacy (Delgado & Stefancic, 1997).
Segregation was not thought of as a privilege, though it always amounted to the better living
environments, clean water, fewer to no waste sites, better schools and educational materials, etc.
Rather, it was believed the natural order of things (Kolchin, 2007; Wildman, 2005).
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This belief is critical for White supremacy to prevail. Because the psychological and
material benefits are always present, one has no motivation to see it as privilege or even as
wrong. The removal of such benefits strikes Whites as having something rightfully theirs being
taken away (Kolchin, 2007). This is even in the case of many “liberal-minded” Whites who are
keenly aware of White privilege. This reality is reflected once again in the follow up study by
Warren and Hytten (2004) entitled, “The Faces of Whiteness: Pitfalls and the Critical
Democrat.” In an effort to expand on and further explore the findings from their 2003 study,
Warren and Hytten found that while the study participants enjoy the benefits and rationalize their
privilege on ideological grounds, they find great difficulty “squaring” what they believe with
what they learn about racism and White privilege. It is with the broadest view that the
deconstruction of whiteness takes place. Whites must examine the entire system and not consign
their gaze to particular incidents or practices of racism (Denevi & Pastan, 2006; DiAngelo, 2012;
Gillespie, et al, 2002).
Still in another study, Herakova, Jelača, Sibii and Cooks (2011) conducted research to
explore “Voicing Silence and Imagining Citizenship: Dialogues about Race and Whiteness in a
‘Postracial’ Era.” In this study, Herakova et al. share findings from a qualitative study centered
on dialogues which addressed whiteness as an organizing structure for racial and ethnic
identities. Using ethnographic methods, these researchers sought to address ideas and concepts
about race, citizenship and whiteness in a post-racial nation through engagement. The study
included 430 students and twenty-five facilitators in three sessions of dialogues. Through these
dialogues, discussion focused on the implications and meaning of silence in conversations about
race and how it can be seen as an endorsement of racism and White privilege by facilitators and
educators.
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The findings from this study offer more insight into the concept of deconstructing
whiteness. The study found that silence in conversations about race and white privilege need to
be examined and paid closer attention to by pedagogues. Silence can also be informative about
views on race and an instructive tool for furthering dialogue on racism. As well, greater
consideration can be given to dialogues about race and citizenship in a “post-racial” America.
This research is informative in that the contemporary perceptions about being in a post-racial
society make it less likely for Whites to actively seek to deconstruct their whiteness. The authors
suggest in their summation that the ideas of post racialism in society are very much a part of
Whites’ “silence” on matters of race today (Herakova et al., 2011).
In his classic work to the field of CWS, Giroux (1997) offers a critical review of
whiteness, its historical back drop and its current place in racial identity discourse. Giroux argues
that current attempts at understanding and explaining whiteness fail to deconstruct whiteness in
its entirety, as far as its role in race and power in society. Giroux gives a detailed account of
historical, cultural and political aspects involved in the study of whiteness and shares how many
"besieged" Whites have reacted, perceiving whiteness studies as an attack and naturally placing
those identifying as White on the defense. He then goes on to describe how the media counters
this narrative in cinema by analyzing two Hollywood films, the 1995 Dangerous Minds and the
1993 Suture. Giroux outlines the ways whiteness is depicted in these two very different films
and offers a tough critique of the representation of the people of color featured. Through the
comparison of these two films Giroux offers insight on how these movies could be used in
educational setting to teach about whiteness. Giroux states:
…whiteness as a cultural practice is learned through the representation of racialized
identities; how it opens up the possibility of intellectual self-reflection; and how students
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might mediate critically the complex relations between whiteness and racism not by
repudiating their whiteness, but by grappling with its racist legacy and its potential to be
rearticulated in oppositional and transformative terms (p. 301).
Another discourse relating to the deconstruction of whiteness is the need for affinity
groups. Denevi and Pastan, (2006) introduce the notion that White identity, privilege, and
antiracism can be supported by the establishment of anti-racist affinity groups that bring White
people together to address these issues and deconstruct whiteness collectively. Without these
groups, Denevi and Pastan argue that White people are likely to do no more than acknowledge
the issues of racism and feel bad about it, but render themselves helpless in doing anything about
it. The authors assert that Whites must acknowledge the detrimental impact that racism has on
them, as well as the negative effects on society as a whole, before they will ever come on board
to work against it. Additionally, Whites need to get past the guilt and shame often felt when their
White privilege is recognized. The authors allege that these negative feelings often keep Whites
in denial and hinder them from taking action against racism because it almost feels like betraying
themselves. Denevi and Pastan suggest the establishment of anti-racist affinity groups which
will allow for a collective pride in their new anti-racist identity. Through these groups Whites
can fulfill the need to self-identify, which will in turn help them learn to better identify with
others. Denevi and Pastan cite these as important steps to help deconstruct whiteness and
support new anti-racists in becoming allies in the struggle against racism.
Finally, in the literature on deconstructing whiteness, Ignatiev and Garvey (1996) take a
stance that goes a step further than the popular discourse. In their book Race Traitor they argue
that whiteness must not be deconstructed, rather is must be destroyed. In Ignatiev and Garvey’s
analysis, whiteness is described as:
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…a club, which enrolls certain people at birth, without their consent, and brings them up
according to its rules. For the most part the members go through life accepting the
benefits of membership, without thinking about the costs. When individuals question the
rules, the officers are quick to remind them of all they owe to the club, and warn them of
the dangers they will face if they leave it (pp. 10-11).
The club has an incredibly strong hold on its members. For these reasons they argue that this
“club” must be dissolved completely.
Ignatiev and Garvey surmise that the problem is the classification of Whiteness itself.
Whiteness as a social formation is afforded power, privilege and advantage over people not
classified as White for essentially no reason. No natural science can confirm or support the
legitimacy of race or whiteness’ claim to privileged status. By the same token that whiteness
confers benefits to members in the “club,” each member, wittingly or unwittingly, benefits from
their membership and become proxy enforcers of race and racism.
Ignatiev and Garvey conclude that to end the practice of white supremacy/racism, and
eliminate the social construct whiteness, significant numbers of Whites must do away with
identifying themselves as White, and forego the privileges they are awarded by accident of birth.
When the explicitly racist can no longer depend on the compliance and acquiescence of others
classified as White, then and only then will the construct and all of the attendant institutional
practices come to an end. The nature of identity is fluid. Just as some groups formerly excluded
were later included to serve the goal of White supremacy, whiteness will change in the face of
deconstruction to resist it. Therefore, Ignatiev and Garvey argue that those in the struggle against
racism must move beyond deconstructing whiteness and work to abolish it in its entirety.
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Summary
Who and what is considered to be White in America in particular has historically been
flexible and changed over time (Anderson, 2012; Leonardo, 2002; Painter, 2010). Whiteness
essentially has been about being able to decide who should receive power and how power would
be distributed in America. The practical application of racial identity and bias has been more
about who to exclude and how to exclude them from power than about who gets included
(Anderson, 2012). As a result, Whiteness need only exist when non-Whites are
present. Otherwise, Whiteness goes unseen (Wildman, 2005).
The benefits of being White need not be discussed or even acknowledged. The
depravations and disenfranchisement that non-Whites experience do not enter the psyche of
Whites because they do not consciously impact their daily lives (Clark & O’Donnell, 1999;
Delgado & Stefanic, 2012; Guess, 2006). The apparent good fortune associated with being a
White person feels like it is just that, good fortune (Wildman, 2005).
Persons of color, on the other hand, bear the brunt of race, and never as a benefit
(Delgado & Stefanic, 1997, 2012; Ignatiev & Garvey, 1996). Race is supposed to mark them as
other, as the ones not to be included (Taylor, 2004). No matter how brutal or destructive the
forced exclusion is, it only reinforces their “racial” shortcomings (Delgado & Stefanic, 1997,
2012; Guess, 2006; Ignatiev & Garvey, 1996; Wildman, 2005). Whiteness is the norm, the
standard, the base for all human measures – even when reality says otherwise (Clark &
O'Donnell, 1999; Guess, 2006; Ignatiev & Garvey, 1996; Taylor, 2004; Wildman, 2005).
Because whiteness is fluid and susceptible to change over time, phenotypical traits alone
cannot be depended upon to secure privilege. As the literature describes the White race is
specious and loosely based on a combination of physical appearance and cultural/social norms or
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practices (Delgado & Stefanic, 2000, 2012; Ignatiev & Garvey, 1996). Historically, groups of
varying phenotypes have been brought in and then later excluded from being White, and vice
versa. Determining who is in and who is out has largely centered on maintaining economic and
political dominance and control (Anderson, 2012; Leonardo, 2002, 2004; Painter, 2010). If
domination and control is the ultimate goal of racial privilege what does the work of Whites
efforts at deconstructing whiteness look like? Have those Whites that work to deconstruct
whiteness found means that are effective? Can their work to deconstruct whiteness be possible
outside of education? Is deconstruction enough?
Notably missing in this literature review are the stories about the activism of White antiracist allies in the struggle against racism outside of the education system. More specifically, we
are missing the stories of the activists who have chosen activism on their own accord and not as a
consequence of their occupation. Each of the research studies and the narratives presented in the
review depict the experiences of students and/or educators in educational settings. I argue that
these studies do not offer a full picture because the educational system in itself is one of the very
systems most heavily constructed with White ideology (Clark & O’Donnell, 1999). Therefore,
while it may represent a system most in need of deconstruction, its structural makeup may likely
inhibit members of the community all the more. It is likely that the educational setting offers a
safe space where Whites can espouse anti-racism and make attempts at deconstruction without
ever effecting change. For those that have, what did that change look like? Is it applicable to the
world beyond education? My research sought to close this gap and expand the body of
knowledge to include individuals outside of the field of education who have unveiled and
deconstructed whiteness as a result of personal transformation.
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CHAPTER 3
Methodology
“…whiteness is methodically sustained through ideology and praxis.”
~ Darnell L. Moore, 2012
This phenomenological study utilized a qualitative research methodology to explore the
lived experiences of White anti-racist allies in the struggle against racism in the Piedmont area of
North Carolina. This methodology was selected because it is most commonly used in exploring
the lived experiences of individuals through their own perspective (Creswell, 2013). In the
sections that follow, I further explain the rationale for this qualitative study, the strategy of
inquiry, the role of the researcher, the participant selection process, the data collection
procedures, the data analysis process and the establishment of trustworthiness for the study.
Rationale for Qualitative Research
Creswell (2013) describes qualitative research as “…a means for exploring and
understanding the meaning individuals or groups ascribe to a social or human problem” (p. 12).
In qualitative research, the researcher seeks to understand a given research problem from the
perspectives of those most closely associated with it. This particular approach to research
consists of emerging questions and procedures. The researcher generally goes to the participant
to collect data, and the analysis of the data involves the researcher identifying the themes
revealed and interpreting the themes to find a meaning. The final analysis of the data is presented
in varied ways, as there is flexibility in the structure. The report may include narratives, quotes,
charts and/or images, etc (Creswell, 2013). Creswell suggests that “those who engage in this
form of inquiry support a way of looking at the research that honors an inductive style, a focus
on individual meaning, and the importance of rendering the complexity of a situation” (p.12).
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The rationale for this research study was rooted in a social constructivist worldview.
Creswell (2013) describes a social constructivist approach as one that seeks to gain a better
understanding of the world one lives and works in. Exploring the lived experiences of White
anti-racist allies in the struggle against racism in the Piedmont area of North Carolina lent itself
to this approach. From a social constructivist point of view, one must consider that how a person
comes to view the world is largely through a lens fashioned by culture and history. One’s earliest
ideas and identity are the result of inherited narratives and perspectives formed throughout his or
her daily experiences (Creswell, 2013). My research sought to explore such experiences for six
White anti-racist allies in the struggle against racism and to discover any patterns and
relationships that were shared amongst the participants.
A social constructivist approach signaled qualitative research (Creswell, 2013).
Qualitative research was selected as the methodology for this study because of a desire to better
understand the phenomenon of White anti-racist leaders in the struggle against racism. Since the
empirical research exploring the lived experiences of White anti-racist allies in the struggle
against racism was scarce, a qualitative design was chosen to explore the phenomenon and glean
from the experiences. More specifically, the design called for phenomenology and open ended
interviewing because the research sought to explore the lived experiences of these individuals
and discover the “essence of their experience” (Creswell, 2013).
Phenomenological Strategy of Inquiry
Phenomenology is described as a strategy of inquiry in which the researcher identifies the
essence of human experiences about a phenomenon as described by the participants (Creswell,
2013; Moustakas, 1994). The procedures involve studying a small number of subjects through
extensive and prolonged engagement to develop patterns and relationships of meaning. In this
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process the researcher brackets, or sets aside, her own experiences in order to understand those
of the participants in the study (Creswell, 2013; Moustakas, 1994).
The specific style of phenomenology used for this study was transcendental
phenomenology. Transcendental phenomenology focuses on the descriptions of the experiences
given by the participants and less on the interpretations of the researcher (Creswell, 2013).
Investigators are led by the charge to set aside their own experiences and essentially bracket
themselves out of the process in order to gain a newly constructed perspective of the
phenomenon based solely on the experiences of the participants (Creswell, 2013). Moustakas
(1994) describes transcendental phenomenology as a process in which the researcher attempts to
suspend everything that represents a prejudgment or presupposition. The researcher must keep an
open mind and consider only what is evidenced through the data without the influence of other
knowledge and experiences. The challenge is to develop a description which represents things as
they are and to discover the essence of the phenomenon without interpretations derived from the
investigators point of view (Creswell, 2013; Moustakas, 1994).
Moustakas (1994) prescribes four intertwining steps for this phenomenological method of
research. These steps are the epoche, phenomenological reduction, imaginative variation, and
synthesis of meanings or essences. The epoche requires the researcher to suspend all judgments.
It entails setting aside all prejudices and predispositions that the researcher may have, receiving
the information free from the familiarity of everyday knowledge and learning of the participants
experiences with a “purified consciousness” (Moustakas, 1994).
The phenomenological reduction entails avoiding all abstraction, theorizing and
generalizations. With this step, the researcher is commissioned to describe with precision just
what is seen. Moustakas (1994) advises that for this task the researcher must:
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…look and describe; look again and describe; look again and describe; always with
reference to textural qualities – rough and smooth; small and large; quiet and noisy;
colorful and bland; hot and cold; stationary and moving… descriptions that present
varying intensities; ranges of shapes, sizes and spacial qualities; time references; and
colors all within experiential context (pp. 90-91).
Nothing should be taken for granted. Throughout the phenomenological reduction process the
researcher seeks to gain an intricate understanding of how things come to be by bracketing the
focus of the research, horizonalizng to identify significant statements, clustering the significant
statements into themes and forming a textural description of the phenomenon (Moustakas, 1994).
The imaginative variation process entails determining that which is essential. In this step
the researcher seeks to discover possible meanings through divergent perspectives, differing
positions, roles, and functions (Moustakas, 1994). According to Moustakas (1994) “in
imaginative variation the world disappears, existence no longer is central, anything whatever
becomes possible” (p.98). It is during this stage that the researcher shifts from facts and
measurable entities and intuition is called in to discover meanings or essences.
Finally, the last of the four intertwining steps for this phenomenological method of
research is the synthesis of meanings or essences. In this step a final analysis is conducted to
bring all fundamental structural and textural descriptions into a combined statement of the
essences derived from the experiences of the entire phenomenon (Moustakas, 1994). Moustakas
makes it a point to note that the essences of an experience can never be completely exhausted.
Rather, what we have is subject to “a particular time and place from the vantage point of an
individual researcher following an exhaustive imaginative and reflective study of the
phenomenon” (p. 100).
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This study utilized a phenomenological study design adhering to the four intertwining
steps of the epoche, the phenomenological reduction, the imaginative variation and the synthesis
of meanings and essences. It was purposed to examine the essential meanings of the experiences
of six, White, anti-racist allies in the struggle against racism in the Piedmont area of North
Carolina as they worked towards unveiling and deconstructing whiteness. Through this
phenomenological research study I sought to discover the individual experiences of these six
White, anti-racist allies and uncover the “universal essence” of the phenomenon (Creswell, 2013;
Moustakas, 1994).
Role of Researcher
Qualitative researchers have to be mindful of their own perceptions as they seek to study
and interpret the world of their participants (Creswell, 2013). As an African American female
committed to the struggle against racism, I was a stakeholder, as well as, a researcher for this
study. As one personally disadvantaged by the institutional and structural racism which White
anti-racists allies wish to end, I had a personal interest in learning about the transformation that
led them to do this work.
Furthermore, as an active participant in anti-racist and social justice initiatives, I was
indeed interested in the alliance of White anti-racist activists. However, in giving fidelity to the
strategy of phenomenological inquiry, as a researcher I had to bracket myself out of the equation,
attempt to cast aside my own experiences and focus only on understanding the experiences of the
participants in the study (Creswell, 2013; Moustakas, 1994). As described earlier, Moustakas
(1994) calls this process the epoche. In the epoche, researchers are commissioned to “…set aside
our prejudgments, biases, and preconceived ideas about things” (Moustakas, 1994. P. 85) and
simply receive the experiences being shared with an unprocessed mind.
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My personal involvement in local efforts to eradicate racism had brought me in direct
contact with a few of the participants I included in this study. As a result, I had the opportunity
to witness their activism first hand and had come to admire the work they did in the struggle
against racism. I could not allow these experiences to create any biases for me concerning these
particular participants, because as a researcher I had to adhere to epoche with fidelity. More
importantly, however, I recognized the potential this study had in future efforts to eradicate
racism and in identifying White allies and I had no desire to jeopardize that. I understood the
importance of separating myself and my personal feelings out of the research and worked hard at
identifying and eliminating any and all biases.
I attempted to control for these biases by employing reflective journaling for myself.
Reflective journaling served as a means to facilitate reflexivity and allowed me to examine my
personal assumptions and goals while clarifying my own individual belief systems and
subjectivities that could have entered into the data analysis process (Creswell, 2013). After each
interview with my participants, I used my journal to capture any feelings or thoughts that
emerged throughout the interview process. Through these reflections, I was able to bracket
myself out and deal with my identity as an African American female in the struggle against
racism; and keep that identity separate and apart from my role as the researcher for this study.
For example, on occasions when my participants shared stories which prompted personal stories
of my own, I refrained from sharing my experiences in the presence of the participants and used
my journal to reflect on these stories at a later time. By capturing my thoughts in my reflective
journal, I was able to engage in purposeful conversations with myself and with the interview
transcripts that did not bias the reconstruction of the experiences of my participants because they
were not made privy to them.
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Understanding that in qualitative research, the researcher is an instrument and as such
s/he interacts and collaborates with the participants while gathering data, my role as a researcher
was just that (Creswell, 2013). I served as an instrument. As the primary investigator for this
study I identified the participants to investigate and created the interview protocol (Appendix A)
and group interview protocol (Appendix B) to guide those processes. I also tried to provide a
comfortable interviewing environment, was consistent and forthright in my interviewing
practices, gathered the data, ensured the data was collected properly and made sure all data was
kept safe and secure. As well, I kept all timelines and was available to work collaboratively with
the participants throughout the course of the study as needed (Creswell, 2013; Moustakas, 1994).
In addition to the aforementioned, I first petitioned and gained approval from the
institutional review board (IRB) of the university. Upon approval from the IRB, I adhered to all
protocol and procedures required to ensure there was no harm or risk posed to any of the
participants. As outlined by the IRB each participant was made aware in writing of the purpose
of the study, any expected benefits to those who participate, the protection of confidentiality of
the participants, the procedures to be used for data collection and their right to withdraw from the
study at any time. A signed consent form (Appendix C) was retrieved from each of the
participants and as the researcher my signature was included on the form, as well (Creswell,
2013). Through full compliance with all elements prescribed by the IRB of the University, I
further ensured my ethical conduct as a researcher.
Participant Selection
According to Creswell (2013) a phenomenological study may consist of anywhere
between 3 - 4 or 10 - 15 participants. A typical selection process for a phenomenological study
may begin with a convenience sample. Convenience sampling entails selecting participants who
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are readily available and who meet the study criteria (Creswell, 2013). This type of sampling is
often used in the beginning of the sampling process when the number of participants available is
small. For this study, I begun the selection process by identifying a convenience sample of two
anti-racist allies working with initiatives in central North Carolina who I had met at various
antiracism/undoing racism workshops. With the help of these two participants, I employed a
snowball sampling strategy, which entailed those initial participants identifying other potential
participants for the study (Creswell, 2013). As potential participants were identified, I obtained
their email addresses and sent emails (Appendix D) introducing myself and inviting them to call
me and discuss participation in more detail. A total of eight emails were sent to potential
participants who were identified as meeting the criteria for the study. Four participants
responded affirmatively and in all six participants met the criteria and became the focus of this
study. Key stakeholders within the White ally community were asked to ensure that all of the
participants did indeed meet the criteria outlined for participation in this study.
The six participants were three women and three men whose residence spanned three
cities across the Piedmont area of North Carolina. The participants ranged from 47 to 75 years of
age. All of the participants were self-identified, White, anti-racist, allies in the Piedmont area of
North Carolina, who had completed several Racial Equity/Anti-Racism/Undoing Racism
workshops and had demonstrated a commitment to supporting anti-racist initiatives in their
personal and professional lives. The professional makeup of the participants included a retired
economist, a retired psychologist, a retired physician, a retired sociologist, a newly retired public
health researcher and a presiding judge.
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Table 1 provides a view of each of the participants at a glance.
Table 1
Participants at a glance
Participant

Age

Gender

Marital Status

Profession/Degree

Family History

Anthony

75

M

Married/50 Years

Working Class

Jane

58

F

Married/33 Years

Kate

70

F

Married/46 Years

Kevin

48

M

Married/24 Years

Mary

64

F

Married/42 Years

Tom

71

M

Married/46 Years

Ph.D.
Retired Professor
MD
Retired Physician
Ph.D.
Retired Professor
JD
Presiding Judge
MPH
Retired Researcher
Ph.D.
Retired Professor

Middle Class
Upper Middle Class
Upper Middle Class
Working Class
Upper Middle Class

Data Collection
The data collection for this study entailed a series of three semi-structured, in-depth
individual interviews and one group interview with all of the participants. Both the individual
and group interviews were guided by three broad questions which sought to explore the
following experiences: What are the lived experiences of White, anti-racist allies who have
unveiled and deconstructed their whiteness and are serving as activists in the struggle against
racism in the Piedmont area of North Carolina; what factors contribute to White, anti-racist allies
unveiling and deconstructing whiteness and becoming activists for racial equity and undoing
racism in the Piedmont area of North Carolina; and what impact does unveiled and deconstructed
whiteness have on one’s activism towards social justice issues?
Interviews. An interview guide was created to establish the protocol for each of the
interviews. In designing the interview guide for this study techniques for phenomenological
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interviewing described by Seidman (2012) were adapted. These techniques included conducting
a series of three interviews with a specific focus for each one. The first interview focused on the
life history or biographical information about the participant. The second interview focused on
the details of the phenomenon of serving as a White anti-racist ally in the struggle against
racism. Lastly, the third interview focused mainly on the participants’ understanding of their
experience. The goal was to have each participant reconstruct his or her experience as White
anti-racist allies in the struggle against racism so as to discover the essence of the experience
(Seidman, 2012). Open ended questions and prompts were used to allow participants the freedom
and flexibility to express their views in their own terms. All interviews were recorded and
transcribed with the permission of the participants (Creswell, 2013; Seidman, 2012).
Three semi-structured interviews were conducted with each of the six participants
selected for the study. Each interview was scheduled for 45-60 minutes, however the first and
third interviews typically did not last longer than 30 minutes. The second interview, however,
was consistently the longest interview and nearly all of the participants used all of the time
allotted. As prescribed by Seidman (2012) these interviews were scheduled within three to seven
days apart over the course of three weeks beginning on March, 18, 2014 and concluding on April
4, 2014. Five of the participants were interviewed in person and one participant was interviewed
via telephone. In two instances, participants had to do all three interviews in the same day due to
scheduling conflicts and time restraints. Seidman contends that in these circumstances such
variations to the spacing of the interviews may be made as long as the structure is maintained
that allows the participants to reconstruct their experiences within the context of their lives.
These participants were two of the last to be interviewed and there appeared to be no difference
between their interview series and those who were interviewed over multiple days.
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Group Interviews. A group interview was also conducted. As per good qualitative
triangulation procedures, the group interview protocol was developed after a preliminary analysis
of the individual interview data (Creswell, 2013). The group interview guide consisted of a series
of open ended questions and prompts which initiated the discussion, allowed the participants to
explore and clarify their views, build off of the responses of other participants and guide and
direct the course of the research study.
The group interview occurred exactly one week after the last individual interview was
conducted. Five of the participants were physically present, and the sixth participant participated
via video conference. As a point of clarification, the participant who was interviewed via
telephone in the individual interviews was not the same person who participated via video
conference in the group interview. At some point in the process, all of the participants were met
personally and interviewed in person.
The group interview took place on the campus of a local public university which was
centrally located to the various Piedmont cities in which the participants lived. All of the
participants were active contributors to the conversation and expressed appreciation for the
opportunity to meet with and share their experiences with their peers in anti-racist ally work.
Some of the participants were meeting each other for the first time. The duration of the group
interview was 82 minutes in total. However the participants engaged in informal conversations
both before and after the session to which I was privy. As per the IRB, the group interview was
also recorded and transcribed with the permission of each participant (Creswell, 2013; Seidman,
2012).
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Data Analysis
To analyze the data I used Moustakas’ (1994) modification of the Van Kaam method of
analysis of phenomenological data. Data collected through the individual interviews went
through an initial process of horizonalization. This process included transcribing all of the data
from the individual interviews and searching the transcripts to identify commonalities in
expressions relevant to the experience of the participants. Significant statements that appeared
consistent across each of the participants’ interviews were highlighted and flagged for further
exploration. These significant statements were then used to create the protocol for the group
interview.
Once the additional data from the group interview was collected and transcribed it, too,
was entered into the analysis process. Using the transcripts from both the individual interviews
and the group interview, significant statements that offered an understanding of the experiences
of the participants while participating in the phenomenon were identified. Moustakas (1994)
refers to these initial steps in the horizonalization process as listing and preliminary grouping and
reduction and elimination. This entailed listing every quote relevant to the experience and then
determining the invariant constituents. Invariant constituents refer to the core themes identified
in the data. Each quote was tested to determine if it contained a moment of the experience that
was necessary to understand the experience and to determine if it was possible to abstract and
label it. Statements that met these two requirements were deemed significant and those that did
not were eliminated. The statements deemed significant made up the invariant constituents of the
experience (Moustakas, 1994).
The next step, clustering and thematizing involved organizing these significant
statements and clustering them into themes (Creswell, 2013; Moustakas, 1994). These clustered
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and labeled statements became the invariant constituents, or rather, the core themes of the
experience. The invariant constituents were then checked against the transcripts of each
participant to determine if they were expressed explicitly by the participant, or if they were
compatible. If the core themes did not appear to be explicitly expressed or compatible then they
were dismissed. Once the determination was made, the relevant, validated statements and
themes were used to construct an individual description of the experience for each participant
using verbatim examples extracted from the transcripts. This description is described by
Moustakas (1994) as a “textural description.” The textural description describes the “what” of
the phenomenon. It describes “what” has been experienced by the participant in the
phenomenon.
Based on the individual textural description and imaginative variation, an individual
structural description for each participant was constructed. This involved writing a description of
the context or setting that influenced the phenomenon for the participants. In this description the
focus shifts from the “what” to the “how” identifying the factors that led to the phenomenon
(Creswell, 2013; Moustakas, 1994). From there the next step was to construct a texturalstructural description for each participant of the meanings and essences of the experience,
incorporating the significant statements and themes. This description combined the “what” and
the “how” to determine the essence of the experience for each participant. After defining the
textural, structural and textural-structural descriptions in writing, I then used them to develop a
composite description that described the essence of the phenomenon representing the group as a
whole with the intent of helping others to better understand what this experience of unveiling and
deconstructing Whiteness was like for these White anti-racist allies in the struggle against racism
in the Piedmont area of North Carolina (Creswell, 2013; Moustakas, 1994).
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Trustworthiness and Transferability
To establish the trustworthiness of this study, I employed triangulation methods, member
checks and reflective journaling. Triangulation occurred through the use of multiple data
collection sources. Specifically, I used the data from the individual interviews and the group
interview to uncover common themes and descriptions in the data. The conclusions from each of
the methods were similar, therefore trustworthiness was established (Creswell, 2013).
I also employed member checking to allow participants to review their statements for
accuracy, critique my descriptions and assess the overall quality of the data report. For the
purposes of this study, member checking occurred both during the interview process and at the
conclusion of the study to enhance trustworthiness. Each participant was asked to assess how
well I captured the essence of the experience of unveiling and deconstructing whiteness for them,
as only they could best ensure that my depiction was accurate.
A self-reflective journal was also used as a strategy to facilitate reflexivity and to allow
me to identify my own personal assumptions and subjectivities that may have entered into the
data analysis process (Creswell, 2013). As well, the journal was used as a space to reflect on
following questions suggested by Creswell (2013).
1. Did I influence the contents of the participants’ descriptions in such a way that the
descriptions do not truly reflect the participants’ actual experience? No, I refrained from
offering any commentary that may have influenced my participants’ description.
2. Was the transcription accurate, and did it convey the meaning of the oral presentation in
the interview? Yes, I personally reviewed every transcript while listening to the
recordings, made corrections and added context to explain laughter, side chatter or any
other activity that may have been going on during the interview.
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3. In the analysis of the transcriptions, were there conclusions other than those offered by
me that could have been derived? Did I identify the alternatives? All conclusions that
could have been derived were considered and alternatives were identified.
4. Was it possible to go from the general structural descriptions to the transcriptions and to
account for the specific contents and connections in the original examples of the
experience? Yes. Was the structural description situation specific, or does it hold in
general for the experience in other situations? The structural descriptions were specific to
the situations of each of the study participants.
Based on the responses to each of these questions and the results of the member checks which
yielded only two alterations from the participants, that were both accepted, I determined that the
analyzed data was an accurate reflection of the lived experiences of these six White anti-racist
allies in the struggle against racism in the Piedmont area of North Carolina.
My purpose for conducting this study was not to generalize its findings to a larger
population, but rather to deeply understand the phenomenon of serving as a White anti-racist ally
in the struggle against racism. In order to ensure that the results of this phenomenological study
were transferable to other contexts, a detailed account of the environment surrounding this
research study and a rich description of the environment was included in the final report. Those
privy to the results of this research are likely to make connections between their own experiences
and the experiences of the White anti-racist allies serving as activists in the struggle against
racism in the Piedmont area if they, too, have an interest in antiracism work, or alliances with
White anti-racist activists (Creswell, 2013).
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Summary
This chapter provided a detailed description the research methodology of this
phenomenological study purposed to explore the lived experiences of White anti-racist allies in
the struggle against racism in the Piedmont area of North Carolina. The participant sample was
made up of six purposefully selected individuals. Data were collected through 18 personal
interviews and one group interview. The data was analyzed using Moustakas’ (1994)
modification of the Van Kaam method of analysis of phenomenological data. Trustworthiness
and transferability were accounted for through reflective journaling and member checks. In the
next chapter I will share my findings.
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CHAPTER 4
The Lived Experiences of the White Anti-Racist Allies
“I was taught to see racism only in individual acts of meanness, not in invisible systems
conferring dominance on my group”
~Peggy McIntosh, 1989
This chapter is comprised of four sections. First, I offer an introduction, which is
essentially a recap of the analysis process fully presented in Chapter three and a table indicating
the themes that emerged from each of the participant descriptions. Second, I offer an overview of
the participants involved in the study along with a brief biographical summary, a textural
description, a structural description and a textural-structural description for each of them. Lastly,
I bring the chapter to a close by offering a summary.
Introduction
This phenomenological study was purposed to understand “unveiled and deconstructed
whiteness” through the lived experiences of White allies serving as activists in the struggle
against racism. The study focused on six self-identified, White, anti-racist community
organizers in the Piedmont area of North Carolina who have committed to supporting anti-racist
initiatives in their personal and professional lives. The three interview series proposed by
Siedman (2012) was used to collect the data. The first interview focused on the life history or
biographical information about the participant; the second interview focused on the details of the
phenomenon of serving as a White anti-racist ally in the struggle against racism; and the third
interview focused mainly on the participants’ understanding of their experience. The goal was to
have each participant reconstruct his or her experience as White anti-racist allies in the struggle
against racism so as to discover the essence of the experience. In addition to the three interview
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series a group interview with all six of the participants was included as a triangulation method to
strengthen the trustworthiness of the data. This chapter presents the key findings obtained from
the data from the 18 individual interviews and one group interview used to capture the individual
experiences of each of the participants and discover the essence of the experience for the
participants as a group.
After complete transcription of all 19 of the recordings from the interviews, data analysis
began and the transcripts were read over multiple times while listening to the recordings to
ensure accuracy. As prescribed by Moustakas (1994) equal value was given to every statement
made and through this horizonalization process significant statements that offered an
understanding of the experiences of the participants while participating in the phenomenon were
identified. Once the significant statements were identified they were organized into clusters and
themes, tested for relevancy and used to construct a textural description of the experience for
each participant. This was done by using the participants words extracted from the transcripts
and changed from first person to third person. In instances where the participants’ words were
best left in the first person verbatim quotes were used. According to Moustakas the textural
description uses the words of the participant to describe exactly “what” has been experienced
concerning the phenomenon of study which in this case is unveiling and deconstructing
whiteness.
The textural descriptions were then further explored to construct the structural description
for each of the participants using what Moustakas (1994) describes as imaginative variation. The
structural description shifts the focus from “what” the phenomenon of unveiling and
deconstructing whiteness was to identifying the factors that led to the phenomenon of unveiling
and deconstructing whiteness. Moustakas explains this step as describing the “how” of the
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experiences. Once again the participants’ words were used to create this description. Once the
“what” and the “how” were determined these descriptions were then examined again to produce
a textural-structural description for each of the participants’ experiences. The textural-structural
description offers a deeper understanding of what each participant shared in their interviews and
offers the synthesis of the essences and meanings of the experience for each of the participants
(Moustakas, 1994).
Table 2 indicates the themes identified for each of the 6 participants:
Table 2
Themes
Participant:
Themes
Feelings of
inadequacy as a
White person
Growing up
poor/working
class
Growing up in
affluent
families
Living/Working
in cultures
different from
their own
Parents were
activists/
pacifists
Parents were
liberal/free
thinkers
Grew up in all
White
environment
Interracial
environment

Anthony

Jane

Kate

Kevin

Mary

X

X

X

X
X

X

X

X

X

Tom

X
X

X

X

X

X

X

X

X
X

X
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Table 2
Cont.
Participant:
Themes
All White
Schools
Integrated
Schools
Had a Black
Mentor
Strong Spiritual
Values
Biracial family
members
Considered this
work a ministry
An Emotional
Experience
An
Evolution
Challenges
grasping
whiteness and
its ties to racism
Considered this
work a Journey/
Mission/
Movement
Re-education or
re-learning
process
Working to
liberate other
White people
Activism was
necessary step

Anthony

Jane

X

Kate

Kevin

X
X

Mary

Tom

X

X

X
X

X
X

X
X

X
X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

As each description was composed for the participants based on their own reconstruction of the
experience some themes emerged that were shared and exclusive to that particular experience.
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Participant Profile
The study included six self-identified, White, anti-racist, community organizers in the
Piedmont area of North Carolina who have committed to supporting anti-racist initiatives in their
personal and professional lives. All of the blatantly identifiable demographics concerning these
participants have been excluded in an attempt to maintain confidentiality. Of the six participants,
five were retired from their professional careers and one was still presently working in his career.
Three of the participants were women and three were men. The participants came from varied
socioeconomic backgrounds. All of the participants were married with children and the length of
time they had been married ranged from 24 to 50 years. All of the participants were well
educated and had obtained some form of graduate degree. Five of the participants held doctorate
level degrees including a Juris Doctor and a Medical Doctor. All of the participants were serving
in some capacity of a community organizing position during the time of this study.
Participant 1: Anthony
Biographical Summary. Anthony is a 75 year old retired sociologist. He is Professor
Emeritus of Justice and Policy Studies at an independent, private, liberal arts college in central
North Carolina. Anthony has been married for 50 years and he and his wife have two adult
children. He was born and raised in South Texas, on the Texas Gulf Coast where he grew up in
an all-White working class neighborhood with a great many family members living around him.
Anthony describes the first twelve years of his life as “a combination of deep emotional
confusion inside his home and an idyllic and a communal delight all around him,” into which he
escaped.
Anthony matriculated through the public schools in south Texas and thoroughly enjoyed
the experience. His family moved to another city in South Texas when he was 12 and he
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transitioned just fine and learned to love that place, as well. Anthony described all of the schools
he attended from elementary school all the way through graduate school as all White. However,
he does recall a Latina woman attending his high school and a Black student who was at his
graduate institution for about a year before disappearing from his memory. Anthony received his
Bachelor’s degree in philosophy from a highly esteemed private research university in Southern
Texas. Anthony also received a Master’s and a Ph.D. in sociology from one of New York State’s
largest public research universities. He had taught at several colleges and universities across the
country before settling in North Carolina and retiring from academia.
Anthony was the catalyst for much of the anti-racism work that has evolved in the
Piedmont area of North Carolina. He was responsible for creating the community and justice
studies major within the justice and policy studies department at his institution. He learned
throughout the course of his career in academia that he had more of a passion for community
work than he did for the formalities of an academic institution. This passion led him from the
classroom to the community; and while in the community he began working in an impoverished
Black neighborhood on the southeast side of town. He realized that as a social scientist he “really
did not know how to fix their lives because the issues they were dealing with involved a culture,
history and structure he did not understand.”
Through his community work he formed partnerships with others who introduced him to
the anti-racist power analysis, where from Black activists he learned about their culture, history
and the larger social structure. He soon realized that he was doing “no good whatsoever” for the
communities he served, in fact he was “doing harm.” It was then that Anthony realized it was he
and his role that needed to change. He would spend the next several years learning, or rather
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relearning and he ended up very angry about what he learned concerning the “horrible injustice
of the system of power that is imposed upon people in society, particularly Black people.”
Today, Anthony works as an anti-racist organizer with a community based collaborative
in the Piedmont area of North Carolina. His specialties are anti-racism, analyzing institutional
power from a community building perspective, and working with organizations to cope with the
effects of traditional hierarchy. His community work is plentiful and he has received several
acknowledgments and awards for his service.
Textural Description of Anthony. When asked what it meant to be White Anthony
reported that being White meant that he was privileged which also meant he had power in
society. He stated, “It means that I had my way paved as a kid… as long as I did what my
teachers told me to do there were relatively few obstacles in my way.” Anthony expressed that as
a White man he was so privileged he was basically able to follow his own interests and
curiosities despite the fact that he had epilepsy as a child and his family did not have a lot of
money. As a result of this privilege, he was able to get a good education and make a good life for
the family he would eventually help create.
Anthony was also careful to share that privilege is not all that it is cracked up to be. This
was the lesson he learned after attending several anti-racist workshops in the late nineties.
Through these workshops he came to the realization that he had been in what he described as a
“cocoon or bubble of White people” for almost all of his life. He remembered that at his first
workshop he was terrified they were going to find out how racist he was. Instead, what he
learned was that he didn’t need to be terrified about that because they already knew it and they
were not going to do anything to him other than urge him to learn. Consequently, that is what
happened, he found himself beginning a new journey in life on a quest to learn “things that you
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don’t know you don’t know.” Anthony shared that it took him five or ten workshops to be able to
fully absorb the world view he was learning. This world view would have major implications on
his understanding of himself and his own identity; and as he kept learning he felt his identity
began to change. Anthony stated:
I rediscovered who I am through the lens of anti-racism and it’s both difficult to swallow
and it has helped me appreciate my life both. It’s got both parts to it. But what happened
was that it showed me a wholly different way of viewing myself and the world. And so
that’s what it was like. That re-learning… that learning sometimes called a new paradigm
a new set of glasses to see the world (Anthony, Interview 2).
Anthony shared that this rediscovery was incredibly challenging for him as a “White southern
boy” as he came to learn that racism was not individual acts of meanness or bigotry, rather it was
a system that ultimately kept everyone oppressed, including him.
Anthony went on to explain that this new analysis taught him that White people had been
betrayed to participate in a system that is incredibly unjust and causes a lot of suffering. The
more he learned the more his focus shifted. He began to see how White individualism conditions
White people to think they are worthless if they do not reach some preconceived level of success.
Furthermore, they are taught that if they do not measure up to this standard of success it is their
own fault and it means they are nothing; and by making people feel they are nothing they can be
used as pawns in this system of oppression in society. Anthony expanded on this discovery in the
following statement:
If you are worthless and can find somebody more worthless than you… It feels so good
to be above someone. So it’s really a vicious system… and that’s how I think racism
works. There’s all of these novels that have been written that show how White men are
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really oppressed and part of the way that they survive psychologically is by making damn
sure they oppress somebody else. So they are not the only ones oppressed. They want to
be in that class of oppressors, too, which in their mind, our mind, is called success. And
that’s really a pretty vicious cycle (Anthony, Interview 2).
He discovered that White people had been taught not to recognize the injustice and suffering and
as a result remain profoundly deceived.
Anthony’s relearning process brought him to the understanding that as a White man he
managed to maintain and even increase his privilege by being a good subordinate. He shared that
there was still a lot of power exercised over him as he was growing up in school and at work and
that being White does not mean that you are excluded from that. Rather, he learned that White
people have a lot of power exercised over them, just not to the degree of viciousness or
comprehensiveness that people of color do in this society. However, he explained, “White
people are still subordinate and have that mentality.” Anthony explained that he had to come to
grips with the fact that he had not created this system but he certainly benefited from it. This
discovery led him to shift his focus from people of color to White people and he began to write
about power and the domination of White people. He asserts that he is still trying to figure out
what it all means and how he and others can reach White people to understand what has been
done to them.
When asks to describe his activism he said that he was not trying to change the elite, but
he thinks if he could change the White people who support the elite, who carry out their bidding
in these organizations and institutions and who are prejudiced against people of color and
everything else then he can affect change. At times he worried if some people thought he was
backing out as an anti-racist because his focus had shifted from people of color to White people,
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but there was something about him as a White man that needed to deal with all these other White
men who he was sure were nice people, but were doing awful things. Anthony shared:
I walk around a lot these days and when I see other old White men, especially ones that
look broken, broken down, their bodies, their spirits, I say those are the people who have
been betrayed by their own ideology of whiteness and if we could get White people to be
vulnerable with each other that would be the biggest favor White people could ever do
for anti-racism (Anthony, Interview 3).
In describing his need to help other White people learn and understand this analysis, Anthony
also shared:
The journey for me continues in my being able to bring what I believe is an anti-racist
approach to understanding a lot of my everyday interactions and my everyday sympathy.
I see a lot of broken old White men and I feel for them and I know because I’ve got some
of that in me. I know that they, for example, consider themselves worthless and blame
themselves for their own failures and they don’t see that they’re part of a system that sets
them up to do that so that’s part of the ongoing journey the continuing intellectual growth
that I’ve experienced (Anthony, Group Interview).
Anthony explained this is the focus of his work now. For him it is important to understand how
to make White people better.
Structural Description of Anthony. Since Anthony had spent much of his life in allWhite communities his lack of interaction with people of color did not expose him to this deeper
analysis of power and racism until he was nearly 60 sixty years old. When he moved to central
North Carolina his work in the community diversified the kind of work he did and the people
with whom he was doing it. He indicated that he was “a White guy suffering a lot less than
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many” and he did not realize right away that he was not fully equipped to do the work he was
trying to do. Some community partners he had been working with had to “pull him kicking and
screaming” to this workshop that would eventually transform him. He recalled two people in
particular who plotted to get him to go to that workshop and suggested that they probably plotted
to get him to keep going, as well. Once he started going, however, he had a lot of support from
both the Black and White anti-racist organizers and that helped to keep him going until he really
caught on and adopted this new analysis of power and systems as his own.
As a sociologist this “overarching construct of social power which reinforces classism,
racism, sexism and everything else” intrigued him. It was not just working on anti-racism, but
the fact that the workshop emphasized how all of these things were intertwined that kept his
interest and propelled him to want to learn more. Anthony had always considered himself to be a
radical and had begun some activism in the 60’s with the anti-war movement, so this new antiracist work was an extension for him. He shared that his academic training as a sociologist was
“really good” in that he had been taught to “look at society from the bottom up as opposed to the
typical top down view which simply reinforced the existing hierarchy of power.” He described
his colleagues at the time as a bunch of radicals, so they were already trying to do different
things and encourage higher level thinking in their classes. He discovered, however that the
analysis they were working with was very limited and this new analysis he was getting was
moving him to a totally new level which he could have never conceived without the new
relationships he had formed with the Black anti-racist activists with whom he was now working.
Another key factor in getting involved in this work for Anthony was the fact that he spent
a great deal of his life battling this sense of worthlessness he felt about himself. Learning this
analysis and getting a better understanding of whiteness from the context of anti-racism helped

60
him discover from whence some of these feelings of inadequacy had come. He was able to
understand better what had been done to him and this understanding allowed him to take some of
the blame off himself. Anthony shared, “It’s been invaluable in seeing myself, learning to
understand myself, including the thing I’ve always know about me and why I feel so badly about
myself psychologically, emotionally, and that was something I had always struggled with.” For
Anthony this analysis offered some direction for a way out of these feelings. It didn’t dismiss
them but it helped him decipher how to begin moving away from them.
Anthony came into this anti-racist work already critical about all the power structures in
society but he did not really understand how they worked. His desire to understand more deeply
kept him going back to the workshops time and time again. Doing this work offered a sense of
fulfillment that made it worthwhile for him to stay involved. He proclaimed that this work made
him a more sophisticated thinker and actor and offered him a more intense understanding of how
the power structure works, but he does not feel he has any final answers and although time and
circumstance has slowed his overall anti-racist activities, he still remains active on varying
levels.
Textural-Structural Description of Anthony. Anthony had limited experiences outside
of all White environments. His desire to do work in the community as a social scientist changed
that for him. Throughout the course of his community work he was exposed to both Black and
White social activists who introduced him to the anti-racist workshops. Anthony’s socialization
as a privileged White male caused him to have to attend several workshops before he could
accept the true benefits from the information being shared. In fact, it was really because he was
already critical of power structures that made the information in the workshops intriguing and
kept him going back. He already understood the construct of social power and how it reinforced
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classism, racism, sexism, but learning this from a different lens, from the lens of Black activists,
really helped broaden his understanding.
Also, in these workshops, Anthony became painstakingly aware of his White privilege.
He began to acknowledge that a lot of his so called success in life was based on the fact that he
was White and not necessarily based on his own personal merit. He also came to understand that
his whiteness was twofold and that White ideology had caused him to feel badly about himself.
Whiteness had taught him that he was nothing unless he succeeded, did what he was told, and
got ahead. He discovered that the language of the success theme was really a system for
oppressing White people while keeping everybody else out. He assessed that White people
essentially learn it is better to be down than totally out so they submit to this system. This new
awareness entered Anthony into a re-education process where he relearned much of what he
knew as a social scientist from the perspective of the Black social activists in which he had
become involved. These workshops changed his life.
While Anthony got into this work as a result of trying to change the lives of the people of
color he worked with, he eventually came to the realization that the fallacy of whiteness was the
greater problem. Anthony’s focus would shift to helping White people learn how deceitful this
whole notion of whiteness is. Anthony hopes to make “White people better” with the
understanding that unveiling and deconstructing whiteness for Whites would ultimately make
society better for everyone.
Participant 2: Jane
Biographical Summary. Jane is a 58 year old retired obstetrician-gynecologist residing
in the Piedmont area of North Carolina. She and her husband have been married over 30 years
and they have two adult children. Jane was born to a middle class family in southeast
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Minnesota, but moved around several times throughout her childhood. These moves would find
her in Wisconsin, Iowa, and then Eastern North Carolina. Jane recalled that her five years in
Iowa were the most fantastic years of her life because during that time she got to live out every
little girl’s dream of having her own pony. However, it was the move to North Carolina that had
the most impact on her life in terms of her work as an anti-racist activist because she was
confronted with the realities of racial divisions in the South and she had to adapt to a less
sophisticated educational system.
Jane reported that she was always a good student and enjoyed school. As the child of
what she described as “two bleeding heart liberals” she was sometimes made to feel somewhat
“odd” by her peers who all had more conservative parents. Jane shared that her parents were
different from other parents because of their social activism. She recalled that when she was
younger all of the other kids would brag about their father’s role in World War II. When Jane
would participate in these conversations she would tell her peers that her dad was a “C.O.” and
they thought that meant he was a commanding officer. Jane would then have to go on to explain
that he was a conscientious objector, which would always end the conversation. Never the less,
she did receive some positive feedback from her teachers and when she was selected as a
community ambassador by her high school and afforded an opportunity to live abroad for a
summer, Jane chose to go to Nigeria when most students at the time chose countries in Europe.
For college, Jane made her way back to the Midwest and attended a small, private, liberal
arts college. During her time there she also found another opportunity to travel abroad, this time
spending her entire junior year studying at a university in Sierra Leone. After undergrad she
made her way back to the south and began a graduate program in biology at a public university
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out East and then moved on to complete her medical degree from one of North Carolina’s most
esteemed public research universities.
Jane practiced medicine in a small private practice in the Piedmont area until she retired
in 2006. In her retirement Jane has launched a second career as a community organizer and
activist in achieving health equity for all. She is a founding member of a local Health Disparities
Collaborative and has served in several leadership positions in the collaborative over the years.
Her activism includes her involvement in several research projects aimed to foster racial equity
in health care and she presently helps to administer a grant aimed to reduce disparities in health
care outcomes for cancer patients. Additionally, she has been an active participant in the
development and implementation of the Collaborative’s Health Equity Training.
Textural Description of Jane. When asked to explain what it meant to be White, Jane
shared that she had come to understand that “a big piece of being White was to be privileged.”
As a White person she and others like her had been allowed to go through life thinking that their
experience was normative and that their accomplishments were all personal. She reflected on the
education that she received while in school which taught about individualism and how “everyone
had their own individual identities and how as individuals immigrants came and created their
own reality here in this country pulling themselves up by their bootstraps to get where they are
today.” While unveiling and deconstructing her whiteness Jane came to learn that this was a false
history and that there were many social assistance programs and land ordinances and the like that
helped advance the people who had come to be known as White in this nation. As she became
aware of the true history she had to dismiss that myth and come to grips with the real history of
this nation; and it was not pleasant.
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For Jane this realization came to her in different eras of her life. She began to process
this first in high school, then again in college and yet again much later when she attended her
first anti-racism workshop. Each of these experiences represented “pieces to the puzzle” and
with each piece she learned a lot about herself. Over time she began to “see things through a
different lens” than what she had previously used to view the world. Jane described that it was
not an overnight change, but “a very gradual change.” This change found Jane not just relearning American history, but taking more of an interest in her family’s personal history, as
well. Jane shared that she was very interested in her family history and genealogy and one of the
ways she uncovered some of that history was through reading letters that helped her piece
together the racism in her own family. Learning of her family genealogy was like “light bulbs’
being turned on in her head. She was not happy about some of the things that she learned but she
came to realize that it was a part of her history and she had to deal with it. Jane attributes her
ability to process all that she was learning to the analysis of race and whiteness she had received
through the anti-racist workshops. In reference to this she stated, “I don’t think I would have
picked up on that in the same way before I went to anti-racism training.”
Jane shared that while she was aware of issues concerning racism she had “a pretty
limited understanding of race and racism in history and culture.” She certainly saw herself as
part of the struggle against racism and wanted equality for everybody, but in terms of
understanding race and racism in culture she was confused. Jane recalled:
As a person who grew up in this very liberal household of you know, parents who
worked for civil rights… I did not have a very sophisticated awareness of race history
and culture. Getting that awareness was challenging, because I had to figure out where I
fit and how to deal with the guilt and shame that I think all White people feel when they
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really understand history effectively. So, you know I struggled a lot with guilt and shame
and I watch other White people do that and I think that’s a real challenge in this work is
figuring out how to move past your own guilt and shame and how to help other White
people get past the guilt and shame and deal with the racism because that’ll bog you
down (Jane, Interview 3).
Jane contends that it is important for White people to get past this guilt and shame phase because
understanding the history of this country from an anti-racist frame will help them be better
people.
It was in the late 90’s when Jane was introduced to this analysis through her first antiracism workshop. Jane found that through her anti-racist training she “learned to turn the lens
and look at whiteness.” Jane reported that this helped her a lot in her conversations with other
White people. She was able to recognize her own privilege and began to “talk in terms of
privilege as opposed to talking about racism in terms of people of color.” Jane learned that
talking about racism in terms of White privilege allowed her to be able to have “better, more in
depth conversation with White friends who had not been to these workshops” and needed to
grasp this analysis.
Jane has been attending workshops for over 15 years now and with each one her
understanding continues to evolve. She stated that the workshops offer her new knowledge
every time and serve as a continuing education process for her. She shared that the more she
attended workshops, the more her “guilt and shame faded into the background.” In the forefront
now are the “stimulating interactions” she has with the other people in the room and the
“enlightening information” she walks away with every time. Jane explained that one of the
things that she has come to understand in her anti-racism work is that “if you’re White, you don’t
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have to deal with race if you don’t want to.” So, her continued involvement in the workshops
and her incorporation of anti-racist work into all of the work that she does now is a crucial part in
her deconstructing whiteness, because it keeps her consciously thinking about her anti-racist
commitment.
For Jane this work offers her a focus outside of herself. She stated that for her to make
sense of being a human being she has to think that “just living within yourself and doing things
that enhance yourself and please yourself cannot be what it is about.” She explains this further
by saying:
There has to be some reach beyond your own pleasure and your own existence and this
focus on anti-racism brings together the different pieces of my life in a way that works...
I am fortunate to have gotten involved with the [name] Health Disparities Collaborative
where I can use some of my knowledge of medical systems and how they function and do
that in an anti-racist framework so even though I have retired from medicine I can still
use that as a part of what I’m doing. I really think that for me this work makes me feel
like I have a purpose and a focus that’s outside myself (Jane, Interview 3).
Jane is clear that this work is not only purposeful for her, but also very necessary.
Structural Description of Jane. As the child of civil rights activists becoming an antiracist activist was a foreseeable progression for Jane. In fact she referred to it as an “evolution.”
From as far back as she can remember activism was a part of her life. Jane explained, that she
thought she grew up with a pretty good intellectual understanding of race and racism and
relationships, but “the workshop has taken it from “an intellectual level to a more visceral level”
and it forced her to understand and confront her privilege in a way that she had not done before.
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Jane also marks her time spent in Nigeria in high school and Sierra Leone in college as
pivotal points in her coming to this work. Studying and living abroad gave her a real context to
pull from as she learned this new analysis. She expands on this as she reflects on her college
experience abroad:
I just really didn’t have a direction, and I was very frivolous in my attitudes. West Africa,
I realized how incredibly privileged I was to even be able to consider choosing not to
pursue an education when all of them, many of my friends came from…You know they
had parents who were subsistence farmers. Because they were accomplished students,
they were given the privilege of going to college and they were all, almost all of them on
scholarship, and it was the one opportunity for their whole family. So my existence as a
privileged, White middle class kid from the United States was vastly different from theirs
and they taught me a great deal about privilege. I didn’t understand it in those terms, but
that’s what they taught me (Jane, Interview 3).
Jane’s experiences abroad have now giving her an enhanced understanding of and a clear
language for describing her privilege.
For Jane growing up in a family of social activists with parents who were active in civil
rights really helped pave the way for this work. Her dad was one of the White members of the
NAACP and even served on their local board. Her father’s life work was traveling around the
eastern part of the state working with primarily African American farmers and so, “all of his
focus and all of the conversations at home were focused around these experiences.” With a focus
on poor African Americans in rural eastern North Carolina, Jane learned a lot about racism and
racial disparities. Jane recalled that her parents even sought out an integrated church when they
moved to North Carolina because they did not want to be a part of an all-White church.
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Unfortunately, this church did not exist within their denomination so they had to join a Catholic
church, even though they were not Catholic, simply so they could be a part of an integrated
congregation. This was very important to them and decisions like this served as precursors to
Jane’s activism.
Textural-Structural Description of Jane. For Jane this experience has been an ongoing
process in which the foundation for it was laid in her upbringing. The drama from being
uprooted at the age of 15 and then coming into an environment where race was front and center
in all the conflict in her high school started her down the path to anti-racist work. Two trips to
West Africa spending a great deal of time living within a different culture also helped shape this
experience for Jane. As well, Jane has a biracial niece who is very important to her and in a lot
of ways she does this work for her.
However, even with a firm foundation rooted with the activism of her parents and with
having a biracial niece, it took the anti-racism workshops to get her to feel as if a veil had been
lifted in terms of understanding what was really going on with racism. Re-learning things in
terms of history and culture at an intellectual level really offered her a new perspective and
allowed her to have much deeper relationships with people of color. These relationships are of a
much richer quality now because she has learned that it is okay to talk about race which was
something she was not able to do before. As well, this work has enhanced her relationship with
her niece. Through Jane’s antiracist work she has been afforded opportunities to have much more
substantive conversations with her niece and she really appreciates that.
Jane continues this journey as an anti-racist ally because she is convinced that racism is
an integral piece in all of the social problems that we have in this country. She believes that
being honest about this nation’s history of racism can help White people be better and not
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continue to try to cover up our dark patches in history and pretend racism does not exist. Jane
thinks that everything that is positive about our country is threatened by our inability to deal with
racism. Jane also contends that this work gave her focus and explained that because she came
from a family of bleeding heart liberals she was raised to think that her job in life was to try to
make the world a better place.
While there are lots of different avenues of concern in society, racism is of grave
importance to her. As a biologist, she cares deeply about the environment, and as the adult child
of pacifists, the peace movement is very important to her, also, but she does not think she can do
everything in life. She thinks everyone must have a focus and racism has given her that focus. It
has allowed her to work out her need to try to make the world a better place; and it has given her
a real understanding of the depth of the effect that racism has on all aspects, all systems and all
relationships in our culture.
Participant 3: Kate
Biographical Summary. Kate is a 70 year old retired psychology professor. More
specifically she described herself as “a wife, a mother, a grandmother, someone interested in
anti-racism and sometimes a trouble maker.” She and her husband have been married for well
over 40 years and have two adult children and two grandchildren. Kate was born and raised in
Northeast Ohio to who she described as “left leaning” parents and matriculated through the
public schools in her area. For the most part she lived in a White, middle class neighborhood
and did not see much diversity in her school until she got to high school, but even then tracking
pretty much kept her actual classes from being diverse.
Kate’s involvement with a local youth group at a church in her community began her
earliest significant experiences with integration and dealing with issues surrounding race. The
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group was made up of both Black and White youth and Kate liked being a part of an integrated
group. When a trip to a skating rink with her peers ended with the Black kids not being allowed
to enter the rink, Kate and the other White kids declared that if the Black kids could not skate
they would not; and they did not. Unbeknownst to Kate at the time this was her first stab at antiracist activism.
After high school, Kate attended undergrad at a private liberal arts college in Ohio where
she and her husband met. She recalled being proud that this was a college where Black students
and White students had been attending for a long time. She also had an older friend who attended
the school so it was a natural choice for her. After college Kate went on to receive a Master’s
and a PH.D. in Psychology from a private Ivy League research university in in the Northeast.
From there she and her husband connected with a foundation specifically purposed to assist
young scholars begin their careers as faculty teaching at what were then considered developing
institutions. Both Kate and her husband were assigned to a small, private, HBCU in Georgia
where they would teach for four years. Afterwards they would go on to teach abroad for two
years and then return to the college to teach again. Due to some of the changes that took place at
the college while she was abroad, Kate and her husband would not remain at this college for very
long after their return. She would, however, remain in the South and spend the remainder of her
career teaching at a small independent, private, liberal arts college in central North Carolina
where she taught psychology for 36 years.
Presently Kate is a volunteer at a local elementary school, a tutor for a Mandarin
speaking student with a local literacy program, a member of the local White caucus, a member of
the local joint caucus and a primary organizer in a series entitled “What is White?” where she
and other White allies teach about whiteness, White privilege and White supremacy/racism. As
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a pioneer member of the group that formed the anti-racism team in the Piedmont area, which has
since morphed into several strong initiatives throughout the city, Kate is a key stakeholder in
many of the organizations now purposed to undo racism and achieve racial equity for people
who are not White.
Textural Description of Kate. When asked what it means to be White Kate responded
by saying, “being White means I can walk around without having to worry what my skin tone is
or who’s looking over my shoulder or who’s doubting that I am going to pay for my goods when
I go into a store or whatever.” Kate went on to explain that as a White woman there is a long list
of things that she simply does not have to pay any attention to that people who are not White do.
“To be White,” Kate shared, “means to be privileged without wanting the privilege but to get it
anyway.”
Kate did not always understand this about her identity as a White woman, but now that
she does she feels like it is part of her responsibility as a White person to learn about those things
that she enjoys, those benefits that she does not want but gets anyway and figure out how to help
other White people see them. She felt it was her responsibility to do what she can to
acknowledge her privilege and try to reject it whenever possible. Kate’s journey with unveiling
and deconstructing whiteness has sent her on a mission to affect changes in social institutions to
either reduce or eliminate White privilege. Her work has led her to understand that “people of
color can teach White people things they would not necessarily notice or understand on their
own” and that re-learning the things they think they know from the lens of an anti-racist will not
only enlighten them, but literally make them better, maybe even healthier people.
Kate recalled her first experiences with re-learning from the lens of anti-racist came as a
somewhat seasoned professor of psychology at [name] College. She reported that there were a
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limited number of Black faculty when she first got there and the college had what she described
as a “quota system” which rarely found more than three persons of color on staff at a time. Kate
stated that it was a Quaker school and there had always been “a bit of ambivalence on the part of
the Quakers when it came to these sort of things.” Kate recalled:
They were slow to integrate… but sort of strutting around proud of how good they were
at respecting individuals… Periodically there would be some kind of task force or
committee or something organized to address the problem and I typically got on them one
way or another and at least one of the members were one of the 3 black faculty… So it
would be frustrating because we didn’t really have any analytical tools to say look this is
what’s going on [and] here’s how the institution is participating. Here’s what we really
need to do… (Kate, Interview 2).
She stated that this scenario would happen again and again and these committees never brought
forth any real change as far as recruiting a diverse faculty or eliminating racist practices because
the college never followed through on the recommendations.
At some point a colleague of Kate’s got introduced to a group out of New Orleans that
was teaching about undoing racism and teaching from the lens of Black activists. This colleague
worked to get other faculty on campus involved and Kate and several faculty members from her
college joined another workshop that was held at [name] College. This was Kate’s first antiracism/undoing racism workshop and she described it as “eye opening.” For Kate this workshop
provided a “base” to understand what she had been experiencing and how it all fit together.
Once that happened, the faculty that attended the workshop agreed to push to have the workshop
at their College and they were successful. Using this new analysis Kate and her colleagues really
began to strategize and reorganize the work they were trying to do on campus. Kate went on to
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say “…and the college little by little with you know pushes and pulls and so forth actually
adopted this plan to have an anti-racism team… and commit to some serious study and to
institutional change.” Kate is proud of the fact that this anti-racism team still exists today and
even in her retirement she is still a member of it.
After Kate began to learn more from the lens of an anti-racist she began to adapt this
new knowledge into both her personal and professional life. The way she taught her classes
changed and she rarely taught any classes where she did not introduce the concept of race. She
reported that some of her colleagues who participated in those workshops also incorporated this
analysis into their courses. The anti-racist team was even able to make some changes on the
institutional level at the college and all students now had to take a diversity in the United States
course which introduced the concepts of race, some of the analysis of race and an awareness of
institutional racism in many of the laws and policies. She thought her work was making a
difference “little by little” and was always excited to see some of the wonderful things the
students who got involved would do with it.
When asked to explain what this this re-learning or re-education process was like for her
Kate shared:
So you learn a ton, not all of which you really want to know but you learn it and then you
think well what do you do about this and then an opportunity arises to put something that
you’ve learned into practice and it’s hard not to say, I’ll try that. I’ve never done it
before but it looks like it fits so I have a responsibility to try and I know… there’s
somebody [that] has my back. There’s supporters both White people and Black people
that will encourage me; who will put the safety net down or throw down the rope ladder
or whatever. So, each of us is involved in doing stuff that is a little beyond where we
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were five years ago. And it’s a learning, a re-learning process. So at the beginning I said
what does whiteness mean, well, it’s a journey, and we’re still on it (Kate, Interview 3).
Kate was sure to share that this journey is one she is on for the long haul.
Structural Description of Kate. Kate shared that both of her parents demonstrated some
level of discomfort and antipathy for the cultural/racial norms present during her formative years.
Her mother chose to leave the South and migrate North away from the ardent racial views held
back home. Her father, a young man during the 1930’s using education, chose to move to
America rather than remain in Hitler’s Germany. Her parents were very often critical of events
taking place in the world. She remembers as a very young girl asking her mother why a
gentleman’s skin was black. Her mother responded that people were just different in a matter of
fact tone and not negative. She grew up in a family with parents she described as pretty open
minded and her upbringing cultivated an open minded attitude for her, as well.
Kate reported that she has always been known to take the liberal route. In high school
she recalled her classmates calling her Mrs. Eugene Debs which both she and her parents thought
was “kind of cool.” She also recalled that being “a tall skinny athletic girl” did not give her the
typical feminine identity that encouraged the women of her time to “go to college to find a
mister” and she had to deal with that. She described herself as a “tom boy” and explained that
she “wasn’t one to believe that girls were supposed to be limited…”
Very early on Kate found causes to champion. As a teenager she elected to become a
part of an integrated youth group and when members of her group were denied access to a
skating party because they were Black she and her peers staged their first protest, refusing to
patronage the skating rink until everyone could skate. Kate marked this event as the beginning of
her social activism around race. Kate also shared that one of her fondest connections as a youth
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was with the parent of one of the Black youth from this group. Kate described her and her
husband as “friends and people in [her] life that represented another perspective.” As a teenager
Kate enjoyed having this other set of parents in her life who offered a view point that she did not
necessarily get as a middle class White kid.
As an adult, Kate’s very first faculty position was at an HBCU in the south where she
taught for four years. She described this experience as a young White woman working on this
Black campus as a “wondering and challenging and exciting and troubling experience” which
certainly lent to the foundation that led her to her work as an ally. From their she had another
unique experience which found her teaching in Central America for two and a half years and
living within a culture very different from her own. From there she went back to the HBCU but
was not happy about some of the changes that had gone on there while she was living abroad
particularly with the adoption of an “ROTC” program of which she was not in favor. As a result,
Kate’s return to that HBCU was short lived. Her next move brought her to North Carolina to a
small private college founded by Quakers. After participating in the initial workshops, Kate
remembered being somewhat frustrated as a faculty member at this college because the courses
she taught did not always enable her to teach the kind of things she wanted to be able to teach.
Her activism began with her desire to teach a more critical analysis of race which focused on the
ways race divided people. Kate describes it as such:
I was in the situation where my interest in learning more about the psychology or
sociology or economics kept me able to enrich the course material and the discussion and
sometimes offered the opportunity to insist or maybe even almost require my students to
get out of the classroom and do something in the community so they could be at least

76
seeing things and thinking about things we could talk about in class that would enable an
analysis where race played a role (Kate, Interview 2).
For Kate incorporating this analysis into her curriculum was very important to her.
Kate’s training as a psychologist gave her the background to be able to accept and adapt
this new analysis of race from the lens of an anti-racist. As a psychologist she understood about
memory and “how people recreate their own narrative that isn’t necessarily a truthful
reconstruction or an accurate reconstruction, but it creates a kind of structure skeleton for
meaning.” She was able to identify how this was done in American history and particularly in the
construction of the White race and with this understanding she no longer wanted to be found
guilty of adhering to it.. She explained her work as an anti-racist activist further by saying:
…its continuing on that journey toward what I think ought to be the way this country runs
and having seen that it doesn’t run that way then you know like Fred Chappell says you
have to ‘brighten the corner where you are.’ What can I do in the world? Probably not
much but maybe here in this little city, with my work, I could do something (Kate,
Interview 3).
With this new analysis of race and culture and the often false history taught about the foundation
of this country, Kate felt it was her responsibility to help other people, particularly White people,
get this more accurate and truthful understanding
Textural-Structural Description of Kate. Kate’s path as an anti-racist ally in the
struggle against racism began early in life and with each intersection she came to in life, she was
led to another path that furthered this journey for her. Unveiling and deconstructing Whiteness
for Kate brought her into a new awareness obtained through attending these anti-racist
workshops in the late 90’s. Kate has come to understand the power hierarchy or the power
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holding pattern in the United States whereby White folks have held power and used it to set up
systems that maintain White people in positions of power and denigrate or dismiss or disregard
people who are not White. She now realizes that as a White person she has been a part of this
arrangement even though she was not always aware of it. Her work has allowed her to better
articulate this power relationship and come into an understanding of how she fits into it and how
she has helped maintain it with what she does and even what she does not do.
Kate has come to believe that if society can manage to correct the dysfunctions, the
disparities and the inequalities that are linked to race, life would be better for everybody. While
much of Kate’s work is with helping White people understand this analysis better, her work still
seeks to help everyone. Kate believes that if a world that is better for women is better for
everybody, then a world that is better for people of color is better for everybody, also. Kate is
familiar with lots of documentation of disparities and she truly believes that when you correct
those disparities everybody benefits. Kate has resolved that most/many White people do not
know about the disparities and when they do many choose to deny them or resist them and in
some cases even cherish them. She affirmed that they do this at their own demise because to
work to correct them would realize an improvement for everyone; not just be for the people most
affected by the disparities, but for White people, as well.
Going forward for Kate means the continuation of a journey toward a more humane
world. She wants to see society open up about race and racism and see more White people
recognizing and retiring from their place in this system of White domination. However,
understanding that world does not run that way, she has resolved to focus less on the world and
look to make her mark in her city of residence. Kate has resolved that if she did not do
something her life would be empty or incomplete. She understands better now that it is her
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responsibility to at least speak out and do something that would help other White folks see things
in a way that she thinks is more accurate and more helpful to making change.
Kate does not believe she can consider herself an anti-racist without actively doing the
work of an anti-racist. She is committed to helping White people see things differently and get
closer to being true to themselves. She is purposed these days to help White people see through
the same lens she does and while not convinced that this is the case she does believe that the
conversations she has had on race have mattered, especially for her own children who are now
adults, married with children of their own. Kate has two grandchildren and one is biracial. For
Kate this work offers her the opportunity to make the world a better place for both her
grandchildren recognizing that one of them will have a very different experience than the other if
we do not create a better society.
Participant 4: Kevin
Biographical Summary. Kevin is a 47 year old district court judge in the Piedmont
region of North Carolina. He and his wife have been married 24 years and have two young adult
children. Kevin grew up in an upper middle class family in one of the larger cities in the Western
Piedmont. He recalls his neighborhood was mostly White with a few Black families. His formal
education began in North Carolina Public schools and he recalls being in the second class
impacted by North Carolina’s desegregation order. In fact, during his high school years, he was
actually bussed to a school in a Black neighborhood and Kevin marks this experience as an
integral part of his development.
After high school Kevin went away to attend a private liberal arts university in Virginia
where he met his wife. Upon receiving his bachelor’s degree he went home for a year and
worked and then he went on to complete law school at one of North Carolina’s most esteemed
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public research universities. He began his career practicing with his father’s law firm where he
handled both criminal and civil litigation, while also serving as the firm’s managing attorney. He
also worked as an assistant public defender, representing indigent criminal defendants, and then
as an attorney at a children’s law center, advocating for children in a variety of capacities. Kevin
presently serves as a district court judge in the juvenile and family courts. Additionally, Kevin is
certified by the National Association of Counsel for Children as a Child Welfare Law Specialist.
Currently Kevin leads many collaborative reform efforts in the North Carolina court
system. Although Kevin never fathomed that he would actually be a community organizer, he
has been a major contributor to numerous partnerships with local non-profit and governmental
agencies and has been responsible for the development and implementation of many programs
designed to improve outcomes for children and families, particularly families of color. He now
travels all over the country to help other court systems establish collaborative relationships
between court systems and various community groups and speaking on the topic of implicit bias
and structural and institutional racism within systems.
Textural Description of Kevin. When asked to explain what it meant to be White, Kevin
shared that being White meant that you are “placed in a position of power and privilege, but you
are also placed in a box.” He shared that as a White person there are certain expectations about
who and what you are that are extremely limiting. These, he explained, are things like “what you
do for a living, or where you live, or other superficial things causing White people to constantly
try to measure up to certain ideals and standards deemed White.” He explained that in these
United States the system has been set up to keep White people in power, thus awarding White
people with advantages that some may not even realize that they have. Kevin says that these
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privileges exist no matter what and White people benefit from them whether they wish to or not.
Therefore, to complain about them would be “disingenuous.”
Kevin admits that he had not always recognized this privilege, but once he did he could
never not see it again. Kevin explains that learning the truth about whiteness took him through a
lot of emotions. He likened it to progressing through the five stages of grief by saying:
So you know you go through it in the beginning and you’re kind of in denial about it and
then you’re ashamed about it and then you feel terrible about it and then you’re angry.
Why didn’t anybody tell me this is the way everything got set up? ‘Cause they never tell
us in school how everything was set up and how a lot of it was a ruse, a set up to make
you do things you wouldn’t do if you knew the truth. They didn’t teach us any of that
stuff and then you learn it and you’re like oh, well was I just willfully ignorant of it…
like purposely sticking my head in the sand or was it purposeful that I wasn’t told and
what responsibility do I have? So you go through that and sometimes you think, ‘I’d
rather not be White.’ And then eventually you accept it (Kevin, Interview 2).
Kevin has learned that with this acceptance comes the need to want to help other White people
get it. So, part of his work involves delivering this information to those who do not get it. Kevin
believes that people like him, White people, can sometimes talk to other White people and offer
teachable moments that help them to move forward.
Kevin explained that as he moved into the acceptance stage he had come to the
realization that his ancestors had done some really good things in the world and they had also
done some really terrible things. He realized, however, that he could not wallow in those bad
things. Once he became aware of those things and acknowledged how this system is set up he
needed to proceed with his eyes wide open and make sense of what he was now learning, which
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was very different from what he learned in school. He learned it was simply one version of a
story that actually looked very different when viewed from various lenses. Kevin was now
viewing from the lens of an anti-racist and he reported it was painful to figure out how blissfully
ignorant he had been.
So began Kevin’s re-education process. He came to understand that the people who had
the power in this country, set up a system to keep themselves in power. His re-education revealed
to him that those in power used whatever was at hand to preserve their place at the top of the
pyramid and part of what they used was fake science, money, unjust laws, and they used whole
lies they told everybody about their motives. As Kevin recounted this history he pointed out that
this was how this system got setup. Kevin is now keenly aware of what he called the true history.
When Kevin started going to anti-racist workshops he started reconstructing the stories he
had learned about this nation, and individualism and race. He started doing his own research and
reading “some stuff” on his own which really helped him come up with a better understanding.
This new knowledge sent him on a quest to learn more and do more. Kevin explained, “The
more I do it, the more I learn, and the more I learn, the more I do it.” For Kevin this process
entailed clearing his mind of everything he thought he knew and filling it with all this new
information which made him eager to want to see change. It became frustrating at times because
as he explained:
You try and implement different things and you don’t see the outcome immediately and
you want to just get to the work and fix everything right now and then you start realizing
this has been building for like 400 years so who am I to think that I am going to fix it in a
year and a half (Kevin, Interview 2).
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Now, Kevin feels he is doing his part individually which he sees as trying to see to it that
his institution, which is the court system, does its part and then trying to work together with other
allies, across institutions, to see what can be done together.
Kevin reported that when he initially started this work he did not realize it would become
the ongoing journey that it has become. After a series of trainings introducing him to this new
analysis, he was convinced that for him he would simply do some stuff in the court house and
focus on what could be done within the judicial system. He never fathomed that he would
become a community organizer, but he realizes now that community organizing is exactly what
he and his colleagues are now doing and there is still much work to be done. Kevin shared that
he doesn’t know where this work will take him, but he has resolved that like Dr. Martin Luther
King, Jr. said in his infamous Mountaintop speech that he may not see the end results but at some
point some generation of humans will. He says, “You know I think the Martin Luther King
speech says it best, I may not get there with you, but we’ll get there.”
Structural Description of Kevin. For Kevin reorganizing and restructuring everything
he thought he knew was a difficult task. Growing up as what he described as a “White southern
boy” caused him to struggle with how to put together the definition of racism as a system, or
institutional racism and the role whiteness played in it all. His upbringing in an upper middle
class family, in a predominately White and affluent neighborhood, and attending an elite college
allowed him to go a long time without ever really considering race and racism except in very
superficial ways. He states that his personal background which included limited relationships
with people of color, of which many were through sports where participants were likely to
consider themselves an athlete first, assisted him in choosing not to see and gave him an outlet so
that he did not have to get involved with matters concerning race.

83
Although Kevin remembered the schools he attended in his youth being integrated during
his public school years, he also remembers that his classes were not. The tracking of students in
the school system kept his classes all White. Kevin recalled that for the most part the White kids
always hung around with other White kids and the Black kids with other Black kids. This
arrangement, he recalled, did bring lots of racial tension in his junior high school and left him
with ill feelings concerning that experience. In fact, he referred to his junior high school as a
“hell hole.” However high school was very different for Kevin. He recalled being bussed to a
Black neighborhood and attending what had traditionally been a Black school. In this setting,
Kevin recalled, the racial tensions ceased and everyone really seemed to get along. As a
basketball player, playing for a team that was diverse in its makeup, and having friends who
were both Black and White, Kevin got his first taste of what he felt greater society should be
like. This made high school an essential experience that helped frame his future choices.
Sometime around 1999-2000 when Kevin was new to the bench he began attending
different diversity trainings through various initiatives within the court system. Over the course
of the next seven years he would attend several workshops which included a national movement
called Courts Catalyzing Change, which dealt with disparities in the child welfare system;
Courageous Conversations around Race which got people together to talk about racial equity and
systemic racism; and several Community Building Initiatives which tackled issues around power
and race. By the time Kevin attended the two day anti-racism workshop he had already had
enough of a foundation to fully grasp the powerful analysis offered of how racism is well
organized and at work in our institutional systems and all its practices.
Kevin expressed that once he was privy to and had come to grips with this true analysis
of the power structure of this nation and his unwitting participation in a system of oppression,
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activism was a necessary step. He stated that once he knew what he knew he would not be able
to sleep at night if he did not do something. As an attorney he had always had a passion for
justice and could no longer help perpetuate an unjust system. As an officer of the court he saw
how people of color came through his courtroom at disproportionate rates and how their
outcomes were also disproportionately worse than those of the White people who came through.
Kevin explained that what he was seeing in his courtroom got increasingly uncomfortable. He
no longer wanted to be a part of the problem. Instead he needed to be a part of the solution.
Textural-Structural Description of Kevin. Kevin grew up with the luxury of not having
to think about race if he didn’t want to. It was like this for most of his life even all the way
through college and law school with the exception of his time in high school. He had some idea
that doors opened for him because of how he looked and how he grew up, but he had not fully
examined race or rather his whiteness a whole lot. Because of this, moving into this work was
challenging for him. However, Kevin’s background in law and desire to promote justice
overshadowed his whiteness and served as a catalyst for his work unveiling and deconstructing
whiteness.
Once Kevin overcame this challenge and began to reframe how he understood everything
he thought he knew, he began to see the world through a different lens. He went through a
transformation which changed him individually as a person. It changed how he looked at the
world. It changed how he raised his kids and how he addressed things. Kevin could no longer let
things go and found himself constantly calling out “the elephant in the room” with matters
concerning race. It changed how he approached his job. It completely changed how he looked
and what he saw when he did. Kevin now sees things he had never seen before and now that he
does see them he can never not see them. For Kevin this was kind of “weird.” He had become
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the “race baiter,” as he realized there was no way he could leave race out of the equation. With
every situation he now saw it from the lens of an anti-racist and that required that he always
consider the role that race may or may not have played in every situation. For years he was able
to dismiss race as a factor, but that luxury was no more.
As Kevin became aware of his White privilege, he recognized that as a White man he
could stand up in certain situations that his African American colleagues could not. He had also
learned to be strategic about when and where his voice should be heard. At times he knows as a
White man he has to be the one to speak up and be heard. Other times, he knows it is better for
people of color to take center stage. Kevin has learned that he has to be constantly vigilant and
constantly thinking about unveiling and deconstructing whiteness, or else he will revert right
back to White privilege and the enactment of implicit biases. Kevin recognized that the reality
of it all was that people still live largely segregated lives. Kevin understands clearly how easy it
can be to slip back into whiteness. So he tries to be very intentional. Kevin knows if he is not
intentional, he will slip right back into the pattern.
For Kevin this re-education process felt like successive veils had been removed from his
eyes. With the removal of each veil, the more he began to see, and the more he saw the more
there was to do; and as there was more to do there was more to learn, which in turn allowed him
to see even more. Kevin described it as an ongoing cycle, a journey of which he is nowhere near
the end. He stated that it did not start out this way but his most recent revelation has brought him
the understanding that he is a part of a movement. Kevin knows he has a long way to go. He
shared that the experience can be frustrating at times because change does not always come at
the anticipated pace, but he is confident that in time he will see some movement; even if it is at
the rate of movement for glaciers.

86
Participant 5: Mary
Biographical Summary. Mary is a 64 year old retired public health researcher and
administrator. She and her husband have been married 42 years and they have two adult children
and two grandchildren. Mary was born in a small town in North Carolina but moved to Virginia
shortly thereafter and spent the first ten years of her life between two cities there. Mary’s family
moved around a lot during her formative years as her father tried to make a living for his family
after rejecting his family’s tradition of farming. Mary recalled that she lived in three different
states, eight different cities and went to eight different schools in 12 years. Despite growing up
poor and moving around a lot for her father’s work endeavors, Mary excelled in school and she
attributes these humble beginnings to who she is and how she thinks today. Early memories of
being called “poor White trash” and having feelings of inadequacy around more affluent White
people made her strive all the more harder to not just measure up but to be better than those who
would consider her less.
A first generation college student, Mary attended two different schools before
transferring to one of North Carolina’s most esteemed public research universities and
graduating at the top of her class. She remained in the community where she went to school and
began her career doing community work in an innovative childcare center in a housing project.
She worked there until her first child was born and then worked as a stay home mom for a little
while and moved away with her husband as his career began to take off. A few years later her
husband’s career choices found them back in the area where Mary went to school and she
returned to the university to obtain a master’s of public health. With Mary’s graduate degree
came a career opportunity at the university and Mary spent the next 30 years doing research on
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local, statewide and national projects focused on family violence, violence against women, child
maltreatment, vulnerable communities and bringing community-based approaches to research.
Toward the end of her career at the university, Mary attended her first anti-racism
workshop and found a new passion. She found the historical, structural and institutional power
analysis presented in the workshop brought truth and clarity to the troubling and vexing issue of
racial disparities that were always so prevalent in her research. This new analysis coupled with
the heightened discourse about race and racism prompted by the pre and post-election
proceedings of this nation’s first Black president made this an issue Mary could not pass.
Already a community organizer at heart, Mary committed to deepening her own understanding
of structural and institutional racism and to bringing this analysis to others who might work
collectively on efforts to eradicate racism.
Presently, Mary is well into what she refers to as her second career as a core organizer for
a local institute purposed to achieve racial equity and as a community organizer for a local
alliance she founded in her own community. She has been doing this work now for over three
years and has been the organizer or collaborator for over 25 workshops in her area. Her efforts
have also been the catalyst for several offshoots of the racial equity/undoing racism workshop
and a town meeting between the police chief, the fire chief and the town manager to discuss
issues of race. Most notable, Mary was a major contributor on a project which has led to a full
credit course being established at her former institution of employment for all graduate and
professional students. For Mary this work has really become her life focus.
Textural Description for Mary. When asked what it meant to be White, Mary shared
that she thought it meant to be part of a class of people that have historically and even now been
used to set the standard or the norm of what is acceptable. To be White, Mary explained, meant
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that you are at the top of the hierarchy of the way people are classified in the United States. Mary
went on to say that to be White is to have power and privilege and dominance that people who
are not White do not have and to be a part of the culture that is considered the dominant culture;
a culture so dominant and so normative that it is not even to be questioned and, in many cases,
not even to be seen.
For years Mary had not been able to fully articulate this about being White, but her work
as a community organizer and her role as an anti-racist ally has helped her to develop a new way
of seeing and understanding this whole concept of being White. Mary described this new vision
as an “awakening.” After being a part of, or collaborating on, what has now been over 25
workshops Mary attests, “I think I get clearer every day.” She has now been introduced to a new
analysis that has helped her to understand much better how race and racism function. Her focus
has now moved away the individual acts of meanness and prejudice that is often described as
racism and she now understands racism as systemic, structural and institutional. This analysis did
not happen until she went to the two day anti-racism workshop and it helped her suddenly start to
see something clearly that had always been pretty fuzzy.
Mary described her efforts at unveiling and deconstructing whiteness as something that
has become “all-consuming” for her and she sometimes feels she is “so on fire” that she has to be
careful not to burn anyone that comes into her path. This fire has caused her to take the time to
learn how best to communicate her passion in an effective way, so that she does not push people
away. Mary expressed that this is of particular concern for her when it comes to other White
people. Mary now recognizes that White people have a hard time discussing race and racism and
she understands that because she used to be one of those people. In the past she did not really
know how to broach the subject of race. She surmised that she did not know how to approach it
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because she did not understand it. However, with this new vision race is no longer a subject that
she will shy away from because she recognizes “the role it has played in so much of what is
wrong with the world today.” This new perspective makes her understand “all the more how
badly we need to put an end to racism” and she affirms that “exposing people,” especially those
closest to her, “to the truth is an important step in the eradication of this systemic problem.”
For Mary this experience “has been like a journey of not just going to workshops but
being a part of discussion groups and seminars and reading and really accepting a higher call.”
Mary has a strong passion in her to do this work and that passion continues “unabated.” A good
portion of that passion inspired her to want to help other White people get the understanding she
now has. Mary recognized that “learning this history was a struggle” for her and it is for other
White people, as well. However she thinks it is extremely important for White people to have
this analysis and to become anti-racist because “the system of racism and White supremacy in
this nation has really compromised their own humanity.” She recognized that White people and
people of color have been “fed a lie their whole entire lives” and White people especially need to
recognize who they really are and how “dishonorably” they have been living. She passionately
believes that that to continue living America’s lie is “not living a fully human life.” In a lot of
ways, for Mary, this work is about helping other White people which she expressed in the
following remarks:
I have many more years to be able to try to work at this and share this awareness that I
have been privileged to get especially with other White people to sort of help us redeem
ourselves… not as a race because that is a lie, but as human beings who have constructed
something that’s been so damaging to us (Mary, Interview 2).
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Another important piece in Mary’s community organizing work is being able to get
people from her church involved. Mary found it very important, from a spiritual point of view
to make sure the church received this analysis. She stated:
I think that the way we have lived in America has been a huge collective sin… It’s a lie
and it’s a sin that we have constructed and lived in almost unconsciously at this point;
and as children of God I think we have to recognize and turn away from this lie and this
sin about who we are as human beings knowing that we’re not meant to live in this
hierarchy and human beings cannot be classified… You know we can’t set some over
others and so it’s been a huge part of my spiritual journey through trying to work with my
church (Mary, Interview 2).
Mary reports that at times there had been push back from the naysayers, but with so many
allies both Black and White who she just loves to work with, she still feels rewarded every day.
For her there has been a lot of intellectual curiosity fulfilled. It has also been a rewarding
journey in that way, too, because she now understands how much she didn’t know before and her
“insatiable” appetite for learning is being fed. She has not just relied on the information offered
in the workshops. She has employed her own research through “reading and talking to people
and watching documentaries and whatever else she can do and get my hands on.”
Mary goes on to further explain that this experience has felt like “having a veil lifted.” A
veil that that had been obstructing her view her whole life. She exclaims that she is doing this
work “almost with the fervor of an evangelist or something.” This re-education has given her so
much clarity and she often thinks, “Gosh, if I had known all of this at the beginning of my career
it would have completely changed everything.” When reflecting on the experience as a whole
she shared:
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It’s been literally life changing. I’ve never had anything be so life changing as this
because it’s just changed the way I see everything. It’s changed the way I do everything.
It’s really changed who I am as a person and anyone who knows me can attest to this. I
mean it changes the way I see my grandchildren. It changes the way I am a
grandmother… I am wife… I am a citizen… I am a church member… It is central to
everything that I do (Mary, Interview 3).
For Mary having this “veil lifted” has allowed her to “see things more clearly” and it continues
to be lifted and she continued to grow and to learn.
Structural Description for Mary. When asked to reflect on any past experiences that
may have aided Mary in getting involved in this work, she shared that growing up in the south
with parents who were far from civil rights activists was certainly not a part of it. She did,
however, report that she “grew up really poor” and that poor southerners have a very particular
relationship with race, she thinks. Mary also reported that for whatever reasons by the time she
became a teenager and a college student she was a social activist. Social justice has always been
very important to her.
Mary grew up knowing about race and reported that she was not sure whether she knew
she was a girl before she knew she was White. Her humble beginnings, growing up around her
grandfather’s farm where there were Black people caused her to know the difference between
Black and White in a way that babies and young children begin to understand things, she
suggested. However, Mary grew up rejecting the racialized society in which she lived. As a
young girl she saw the Klu Klux Klan burn a cross on the school superintendent’s lawn that lived
down the street from her and she saw the differential treatment between the Black farm hands
and the White people. She simply knew a lot about race and racism just from what she was
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seeing and she never wanted to be a part of it. Mary recalled, “I didn’t really have the
terminology of ‘anti-racist” but I was against racism.”
As Mary went on to work at the university as a researcher in public health she worked on
projects purposed to eliminate health disparities and reported making little progress and not
understanding why. It was not until she was introduced to the anti-racist analysis that things
began to make sense to her. She recalled, “It was data. It was history. It was like all these things
that you know as an intellectual; you know as a faculty member I valued.” With this new
analysis Mary knew there was no arguing with the data that shows the outcomes and there was
certainly no arguing with the documented history which she had never really had presented to
her in that way before. Mary recalled:
I never really felt like I had an analysis around this. As a matter of fact it was just always
very frustrating to be engaged in research projects we would be coming up with programs
to address child maltreatment or programs to address chronic disease and we would have
a program and we would know… I mean we would sit there and have the conversation
that we knew race and poverty were underlying all of this… but we couldn’t come up
with anything to do about it, but develop a program (Mary, Interview 2).
These experiences were very frustrating to Mary and now that she had this whole new set of data
that pointed at the problem from a totally new vantage point, intellectually she could not resist
the opportunity to work with and strategize around this new data which was suggesting the real
problem in all the projects she had been working on was whiteness.
Mary reported that she came to this analysis pretty late in life. In fact it was the year she
was retiring from the university. This new analysis served as a revelation for her in that she
learned for all her good intentions and all the work she had done she was a part of the problem.
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She felt she had always been very conscious of oppression and had worked against it her whole
life especially after growing up with feelings of inadequacies from being called poor White trash
by other White people. She expressed that she really hated the idea of oppressing people, but she
did not really understand the social construction of White and whiteness and what that meant for
her and what it meant for the collective that she was a part of; or how her ignorance had
unknowingly made her “complicit and also just sort of confused about the whole approach to
addressing racism.”
Another factor in Mary’s work as an anti-racist ally was the divide she saw leading up to,
during and after the election of this nation’s first Black president. Barack Obama’s pastor at the
time had made some comments that had caused some outrage in certain parts of White America
and so being that he was a part of her denomination the head of the denomination wrote a
pastoral letter to all the churches in defense of the pastor of President Obama’s right to speak his
truth as a Black man. In his letter he petitioned all of the churches within the denomination to
have, what he called ‘a sacred conversation on race’ and so in her church’s adherence to this call,
Mary began engaging in conversations about race that also served as a precursor to getting to this
work as an anti-racist ally. So for Mary, her activism had been propelled by the conversations at
church that led to her having the opportunity to participate in the workshop and learn the antiracist analysis.
Textural-Structural Description for Mary. Mary had always had a strong value for
justice and fairness. In a lot of ways her anti-racist activism is in line with that. However, the
history, the data, and analysis that was presented to her in her first anti-racism workshop
compelled her even more because it was familiar to her as a researcher. Before then her
understanding and analysis of racism in America had been limited and based on half-truths and
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purposively constructed lies. Even though she always understood that racism was tied to racial
disparities in health and other racial problems, she did not quite understand the role of whiteness
in it, or rather, her role as a White woman in it. Oppression and racism had always concerned
and in fact vexed her, but she really did not feel like she knew what to do to fix it.
Today she still holds the same values for justice and fairness and equity, but she now
feels more equipped help achieve it for everyone. Her Christian identity has always led her to
believe that we are all children of God and that no class of human beings is superior to any other
class of human beings. Yet, her new anti-racist identity had revealed to her how for much of her
life she had been complicit in working against the values that she held. Mary now has a much
clearer understanding about what she can do and what she should do with this analysis to work
for equity and justice.
Since unveiling and deconstructing her own whiteness, Mary feels compelled more than
ever to do anything she can in life to act out of this new knowledge and out of this new analysis.
She feels it is her calling to try to bring about healing and transformation towards the kind of
world that she has always believed this world could be. She now has a greater understanding and
tools to equip her in doing this work. For Mary, there is a responsibility and a passion and a joy
in being able to try to use those tools in the service of that vision and those values.
Mary clearly understands now that she needs to rescue White people because their
humanity and their state and their future is tied with the future of people of color in this country
and they have got to get clear on that. Mary believes the place to start is to make people more
aware of our history in the United States and the construction of the White race and what that
meant at the time it was constructed and what it has continued to mean throughout the history of
this country.
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For Mary this has been a personal, spiritual and empowering journey and she recognizes
that the end is not near. She really wants her grandchildren to grow up in a world different from
the one she has grown up in, but she realizes that systematic change will take time. She will
undoubtedly keep working to affect change on a broader level, but in the meanwhile she is
content with the difference she is making in her community and with those closest to her.
Participant 6: Tom
Biographical Summary. Tom is a 71 year old retired economist. He and his wife have
been married for over 40 years and they have two adult children and two grandchildren. He was
born in Washington, DC and spent the early part of his childhood there. Tom grew up in a pretty
affluent family and lived in an all-White neighborhood. The schools he attended were also all
White. With the exception of the domestic help who worked in his home and in the home of his
grandparents whom he visited often, he had little exposure to people of color during his early
formative years. Tom described his parents as “seemingly good hearted liberals who had for
their time a respectable attitude towards people of color” which was passed on to him and his
two siblings.
When Tom was eight, his family moved abroad to South America for an extended time
due to his father’s work with the government. This period created for Tom and his family the
unique experience of living within a culture different from their own. As an adult, Tom and his
wife would also spend time living abroad in Central America. Tom attests that these experiences
of living within different cultures have been impactful in defining his attitudes around race.
Tom’s family returned to the States where he completed his secondary education. For
college, he attended school in Ohio, at a small, private, liberal arts institution known for its
diversity in accepting both African Americans and women. Tom met his wife while at this
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institution. From there he went on to pursue a doctoral degree at a public research university in
the Midwest. After completing school he and his wife considered joining the Peace Corps and
going abroad, but decided against it acknowledging that there were enough problems here in the
United States they could be working to end.
Tom’s first position in academia was with a small, private, HBCU in Georgia where he
would work for several years until leaving to teach abroad in San Salvador, El Salvador. He
taught in San Salvador for two years and then returned to his appointment at that private HBCU
for one more year. Tom’s next career assignment would move him to North Carolina where he
would finish out his career at one of the nation’s most highly respected, public, research
intensive HBCUs in the southeast. There he would serve as a professor of economics for 34
years until his retirement.
Tom has spent over ten years as community organizer in the Piedmont area. Tom was a
part of one of the first anti-racist groups founded in this area and continues to serve as a resource
person in the undoing racism two-day workshops in his area. He has a particular interest in the
economics of racism and discrimination against African Americans. As an economics professor
Tom reshaped the curriculum within his macroeconomics course to unveil issues of racism and
discrimination in American economy and has been instrumental in incorporating a chronology of
federal economic policies that have supported the accumulation of White wealth into the antiracism workshops.
Textural Description of Tom. Tom described being White as being someone who has a
lot of unasked for and undeserved access to privilege. He further stated that “all of those
privileges are not bad to have, but everyone ought to have them, and that’s part of the struggle.”
Tom described his own realization that being White had allowed him to gain professional status
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whereas previously he thought it was on the basis of his own work and his own merit. Some of
the unearned privileges he defined included his parents’ ability to pay his college tuition, and
room and board. He stated that although he worked his way through college and did pay for
many of his living expenses, they were minor. He considered the history of wealth in his family
and recalled how his mother’s parents were able to provide his parents with significant support
for the purchase of their first home in the D.C. area. Tom sees that wealth inheritance is of
particular importance to White privilege. He stated that even in small amounts, it allows each
generation to get a little further along.
Twenty years ago, Tom may have had a hard time explaining what it meant to be White,
but now he is well beyond acknowledging and understanding the privilege that has positioned
him on top for years without him having to do a lot to maintain that positioning. For Tom, one
of the first steps in his unveiling and deconstructing whiteness was to understand the institutional
history that fit in with the generational history of his own family. Tom recalled that this was a
starting point for him as he began the process of self-honesty and true assessment of where he
was in life, how he got there and the reasonable divide between how much of it was on his own
efforts and how much of it was a result of being a beneficiary of generations of wealth
accumulation and family. So, that starting point, he shared, was tremendously important, and he
thinks that in order to undo racism one must first move successfully beyond this point of
understanding their own privilege.
Tom described his work as an anti-racist as part of a journey. He explains that he had to
go to several workshops “because white folks are a little slow at picking this stuff up,” but
slowly and surely his perspective on race and the role of racism began to change. As he
recollected this experience he recalled that it was not until his third or fourth training that he
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finally decided to bring what he had learned into the way he taught economics. He had been “so
schooled in sort of classical - well, mainstream economics, that just ignored race” that it took
him a while to break free from that. He explained that now he reads books, economics books in
part but he reads them for what isn’t there more so as for what is there. He stated, “This helps me
deepen my understanding of how the profession continues to be one of the institutions that keeps
this...the racism going.” His new understanding has caused him to reflect with some degree of
regret on his teaching as a young professor. He described his early days as an educator as being
“pretty clueless” about teaching about race. Tom asserts that his continued involvement with the
anti-racism workshop as a resource person helps him stay current and keep learning. Each time
he participates in the workshop he always comes away with more insights. He described his
deconstruction as an ongoing process.
Tom expressed that through his anti-racism work he had been afforded the opportunity to
recapture and redefine his humanity. One of the things that he appreciated most in his work was
having those opportunities to help White people be better and more conscientious individuals
when it came to racial matters. He recalled sessions when one of the Whites in the group would
make a statement, and one of the well-respected Black activists would come down on that person
and point out how a Back person would have heard that statement. He appreciated this
investment in him and the other Whites and described that it helped straighten them out and be
more useful allies by pointing out some of the invisible boundaries that White folks would walk
across and without understanding them, they would say things that didn’t sound right to Blacks.
For Tom this was an amazing experience of learning, and he felt more White folks should take
advantage of it because of the potential to learn that it offered. However, he recalled that there
were some of his White peers in the group who could not handle these corrections and they
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would close up and stop talking rather than say the wrong thing and be corrected. Tom
remembered this vividly:
There were some in the group who, some Whites in the group who just stopped talking
because they were afraid [name] was going to jump on them, and yes he would if they
said certain things and they took it as feeling they got beaten up on as opposed to being
offered a real gift (Tom, Interview 2).
Tom recalled that this experience helped him to think a little bit more differently about the kinds
of statements he would make. That coupled with the reading he was doing back then was
integral in helping his understanding of differences in culture that would lead to differences in
assumptions and in the way language was translated.
Throughout his work Tom came to realize that racism did not allow him to have the same
relationships or friendships with persons of color that he had with White folks. Tom marks this
as a denial of the full humanity and full human experience that he should be able to have with
people of color. Tom acknowledged that eradicating this lack of trust is part of his activism. He
went on to say:
I think it’s a… it’s a sad personal loss and in meeting strangers. There’s just a connection
that’s made if the stranger is white, it’s unspoken and there’s distrust which I understand
and think makes a great deal of sense when I meet a person of color for the first time and
that has to be that trust has to be gained over time and still there’s going to be a weight on
that relationship (Tom, Interview 2).
It is Tom’s desire to remove that weight and engage in meaningful relationships with people of
color, as well as with White people.
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When further describing his anti-racist work Tom shared that during his time working at
his first HBCU he was aware of racism in the country. He was aware of some of the economic
consequences of racism and how it impacted employment opportunities, unemployment rates,
incomes, and wealth for Blacks as compared to Whites. He recalled that he did not, however,
have what he called a deep understanding of the institutions that were the bias for that. It was the
multiple racism trainings that he attributed to his deeper awareness of racism. He stated it was
this realization that had prompted him to deal more with the institutional foundation of racism.
This newfound awareness has become his foundation for undoing racism.
Tom believes that his antiracism work is the kind of change most needed in society. He
does not expect to be thanked for his efforts but he is convinced that he cannot walk away from
this work. When reflecting on all of the different projects and causes that he has been involved
with over the years he stated, “There are projects and things that I’ve been involved in that I’ve
dropped and this is one that I don’t feel that I can.” Tom is committed to riding this one out for
as long as he possibly can.
Structural Description of Tom. Tom’s formal education and grounding in economics
had been a doorway to much of the reading and research that he has done. He feels that his
background has served him well in understanding how racism plays out in the country. He
explained that it has been a back and forth process which has brought him a greater
understanding of racism and changed what he looks for in economics and how he interprets it.
In accounting for other factors that brought Tom to this work he said a forming
experience for him came at the age of eight when he went with his family and moved to
Santiago, Chile. Tom recounted this memory fighting tears:
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We had just arrived. We were living in a hotel down town and we were out walking one
evening and a boy approached us asking… begging for money. I can’t remember what
my parents did but after we walked by my father turned to me and said. He was about
your age. And for me that marked the beginning, I think of my recognition of social
station and recognition that there were people that were in such different stations than my
experience in my family and in my middle class white neighborhood (Tom, Group
Interview).
This was a realization that still to this day makes Tom very emotional.
Another experience that was pivotal for Tom, also came while he was living in Chile. He
recalled he had used the “N-word” while talking to his older brother and his brother made it very
clear to him that they did not use words like that in their family. Tom said he deeply respected
his big brother, so when he said that Tom took those words to heart. As an adult, Tom would
also live abroad with his family while teaching in El Salvador and this, too, would serve as a
marked experience for him.
Tom recalled that when he started teaching at his first job, a HBCU he taught a course on
the economic discrimination and used a book by that same title which subsequently won a Noble
Prize in economics. What Tom had not realized at that point was the analysis in that book was
incredibly conservative. He did not come to realize until decades later that the book shared a
pretty warped view of what economic theory could say, as opposed to what the book did say
about the economics of discrimination. Tom used this memory to share how his work is still in
process, a serious learning process, of which he is still involved.
For Tom getting to where he is today was not necessarily a fast or easy task. He reported
that it was the several undoing racism workshops and trainings that he went to that made the
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difference. He did not capture it all the first time, and he is sure he has not captured it all yet. It
was not until the second or third go through that the whole picture began to make sense. Not that
it was not sensible before, but it required pretty serious recalibration of how he saw the world.
So, Tom recalled it took those three initial trainings for the information to really begin to stick
with him. He has now been to many more workshops and is euphemistically referred to as a
resource person. As a part of the workshop, he enjoys his role talking about some of the
institutional history and the economics and the accumulation of wealth that Whites have had over
time. Tom cannot count how many workshops he has actually been to now, but he reported he
still picks up things going to these workshops even though by this point he has done many of
them.
Tom cannot see himself not doing this work. He does not see how his involvement can
end. Tom explained that this work is officially important both to the society that he participates
in and to himself personally. He projected that the form of his participation may change, as he
does not deny that he is getting older and has less energy, but he will be involved in some way.
He is confident that he will keep going.
Textural-Structural Description of Tom. One thing is for sure, for Tom the trainings
made the seminal difference in his change of perspective. It was not living abroad as a child. It
was not his first HBCU experience. It was not teaching abroad in another culture. It was not
being at his second HBCU where he had been for 15-20 years and teaching the same way that the
profession had trained him to teach before he started going to the workshops. While all of these
factors played a role and helped push him along the way, it was the workshop that was the
tipping point and most responsible for his present role an anti-racist activist.
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Tom’s work in unveiling and deconstructing his own whiteness was challenging, but after
a while he recognized the necessity of the task. He realized that he was not only deepening his
understanding of the role of history and institutions in racism, but that he had to do something
about it. One of his first steps as an activist was to re-learn the economics that he knew from the
lens of his new anti-racist perspective because prior to that everything he knew was primarily in
the context of the United States. For Tom this meant initiating his own studies because
economic institutions and federal policies had not been discussed in any of his formal education
programs.
For Tom it was a process of taking and understanding racism seriously, doing a lot of
reading and researching on his own and then finally transforming his macroeconomics
curriculum to reflect the new information he was learning and including those pertinent items he
saw were missing. Now, when Tom reads economics books and they are generally not heavily
theoretical, but they are simply discussing national policy and offering a more general
perspective on the economy, what he finds, thanks to these workshops, is he now reads them to
determine what is not there. His focus now is seeing what needs to be added.
Tom has also dedicated a significant portion of his work to helping other White people
grasp this anti-racist analysis. He feels it is important because he knows that helping more White
people to get this will inadvertently help everyone. Tom believes that when we make it better
across the board then we make it better for people of color, and making it better for people of
color makes it better for everyone.
Finally, for Tom this work is very personal. One of the rewards he gets out of this work
is seeing it manifest in the adult children that he has raised and in his two very young
grandchildren. Tom has a four year old, bi-racial granddaughter and a three year old, White
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grandson. He asserted that in doing this work he aims to make a difference in both of their lives.
Tom now focuses on his grandchildren as a “sort of an emblem of the future” and they keep him
inspired to do this work. He recognizes that his grandson is going to benefit from this work in
very different ways than his granddaughter, who will likely be identified as Black in this society,
is going to benefit, but in the end they both benefit. Tom is clear to remind that he was doing this
work before he had grandkids, but now that they are here, they make it personal in a way that it
was not before.
Summary
Chapter 4 provided a brief biographical summary for each participant. This was followed
by the individual textural and structural description for each of the participants interviewed.
These descriptions were carefully constructed to provide the “what” and the “how” found in the
transcripts of the life experiences of each of the participants included in this study. Lastly, an
individual textural-structural description which combined the “what and the “how” was
constructed for each of the participants to present the essence of this experience for each of these
six, self-identified White, anti-racist community organizers in the Piedmont area of North
Carolina who have committed to supporting anti-racist initiatives in their personal and
professional lives.
Because each of these individuals had their own unique experience to share, some themes
emerged that were exclusive to that individual’s experience. Some themes, however, appeared
common in the experiences of all of the participants. These themes were used to construct a
composite description that described the essence of the phenomenon representing all six of the
participants collectively. The composite description is discussed in Chapter 5..
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CHAPTER 5
Composite Description of Themes
"If you do not understand white supremacy (racism) what it is, and how it works
everything else that you understand, will only confuse you.”
~Neely Fuller, 1969
This chapter will offer a composite description that describes the synthesis of meanings
or essences of the phenomenon of unveiling and deconstructing whiteness collectively for the
group of six self-identified, White, anti-racist community organizers serving as participants in
this study. Moustakas (1994) identified this step as the last of the four intertwining steps for the
phenomenological method of inquiry. In this step, a final analysis is conducted to bring all
individual textural, structural and textural-structural descriptions into a combined statement of
the essences derived from the experiences of the entire phenomenon (Moustakas, 1994).
Moustakas reminds us that the essences are extracted from the individual textural and structural
descriptions at a particular time and place as examined by a single researcher, therefore they can
never be fully exhausted (Moustakas, 1994). The composite descriptions of the participants in
this study then represent “how the co-researchers as a group experience what they experience”
(Moustakas, 1994, p. 142)
The composite description describes the essence of the phenomenon representing all six
of the participants collectively. Through the constant reading and re-reading of the interview
transcripts and the revisiting of each of the individual textural, structural and textural-structural
descriptions created for the participants five themes emerged. These themes were: (a) the
challenges in grasping whiteness/White supremacy as racism (b) unveiling and deconstructing
whiteness as an ongoing journey; (c) unveiling and deconstructing whiteness as a re-education
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process; (d) the liberation of White people; and (e) the need for activism to progress in this work.
There were other themes that emerged which varied from participant to participant, but these
themes were prevalent in all of the participants’ descriptions.
Challenges in Understanding Whiteness/White Supremacy as Racism
For each of the participants included in this study, one of the very first steps in this
process of unveiling and deconstructing whiteness required them to receive a new understanding
of many of the things they had known about themselves and whiteness. It was essential that each
of them learned to acknowledge the privilege that was associated with their whiteness. It was
also a necessity to learn to understand racism as systemic and structural and to recognize the
harmful effects that institutionalized racism had on people in general, but particularly on people
of color. Furthermore it was necessary to understand that White people did not have a patent on
"the norm" and accept that race is a social construct used to maintain a hierarchy which placed
White people on top and people of color on the bottom in this system of power (Clark &
O’Donnell, 1999). Many White people live their entire lives without ever acknowledging any of
this and never realizing that they are unwitting participants in a system designed to keep them
oppressed making them complicit in this system of racism/White supremacy (DiAngelo, 2012).
From the individual textural descriptions written for each of the six participants it was
clear that each of them had successfully met each of these important steps in unveiling and
deconstructing whiteness, but it also became clear from the data that coming to this
understanding was a challenging process. Although the question was never asked directly, each
of the participants expressed the challenges associated with coming into this understanding and
in many cases these challenges were very emotional. The following statements have been
extracted from the data to show how these challenges manifested for each participant:
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Anthony declared, “There is a lot of shame and guilt that a White person inevitably has to
feel if you are learning this. Not that you created the system because you didn’t. But that you
participated…” (Antony, Interview 2).
Jane reflected, “I think for me growing up in a family of social activists with parents who
were active in civil rights… I really struggled with how to put together the definition of racism;
some of what the institutional part of racism and figuring out what whiteness was about, ‘cause
that wasn’t a part of my understanding. I think I had to struggle with that.” (Jane, Group
Interview).
Kate shared, “It is difficult, I mean it is not easy to come to grips with this hierarchy or
power holding pattern in the United States where by White folks have held power and used it to
set up systems that they have that then maintain White people in positions of power and
denigrate or dismiss or disregard people who aren’t White and so to realize that being a White
person I’m in that. Anybody’s in the system; anybody’s in that kind of arrangement, but we
aren’t always aware of it and frequently articulating a power relationship is not encouraged or
even discouraged or denied and so it’s about coming to understand that better and coming to
understand where as a White person I fit in that and... What I do and don’t do serves or doesn’t
serve to maintain that…” (Kate, Interview 3).
Kevin explained, “I’m going through a lot of emotions – what’s that thing? The five
stages of grief or whatever it is? So you know you go through it in the beginning and you’re kind
of in denial about it and then you’re ashamed about it and then you feel terrible about it and then
you’re angry…” (Kevin, Interview 2).
Mary shared, “I felt like I worked against oppression I hated it, but I did not really
understand very well about the social construction of White and whiteness and what that means
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for me what it means for the collective that I am a part of and the ways in which I unknowingly
have been complicit and also just sort of confused about my whole approach in addressing
racism…” (Mary, Interview 3).
Tom recalled “…while there were times it was personally challenging and personally
very uncomfortable, I think it solidified my sense of…this is really serious and it’s, it’s my
ancestors that are responsible for where we were. Some of what I say now, I’m not sure how
much of it I thought then. I mean that’s really hard to sort out. I can see it with a different lens
what I wasn’t seeing then and it’s really hard for me to pretend to reconstruct what I was
thinking then, but it was challenging” (Tom, Interview 2).
An Ongoing Journey
As each of the participants reconstructed their experiences unveiling and deconstructing
whiteness, every single one of them made mention of it being an ongoing process, or a mission
or a journey and even a movement. This theme found its way into each of the participants’
individual interviews and was expanded on even further in the group interview. Anthony
explained it merely by recounting the amount of time he had spent on it. He stated, “It’s now
about 16 years… that’s a journey.”
Anthony went on to explain further, “the journey for me continues in my being able to
bring what I believe is an anti-racist approach to understanding a lot of my everyday interactions
and my everyday sympathy… I see a lot of broken old White men… I know that they, for
example consider themselves worthless and blame themselves for their own failures and they
don’t see that their part of a system that sets them up to do that…So, that’s part of the ongoing
journey, the continuing intellectual growth that I’ve experienced” (Anthony, Group Interview).
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Jane explained, “I think for me it has to be a journey because there are so many pieces to
the puzzle and I haven’t figured it all out yet. I learned about myself over time and as I move
along. I am able to see things through a different lens than I had previously... you know it’s not
an overnight change. It’s a very gradual change…” (Jane, Group Interview).
Mary shared, “Well, I’d say for me it’s a journey and a mission… The journey part… it
has felt like an awakening. It has felt like sort of having a veil lifted, a veil that I’ve seen my life
through - lifted so that I can start seeing things more clearly and it continues to be lifted and I
continue to grow and learn and just all of that has been really meaningful…” (Mary, Group
Interview).
Kevin explained, “Once you see how much there is to do and how much is going on you
can’t see the world in the same way ever again. And as you learn you see more and then there is
more to do and as there is more to do you learn more which makes you see more. It’s like a
cycle. So it’s ongoing… My colleague recently asked me, do you think this is a movement? And
I said…yeah, I think it is a movement” (Kevin, Group Interview).
Kate shared, “Well, I know I feel like I’ve never stopped learning about these things and
meeting other people who provide new ideas or new perspectives or other white people who
provide that, let alone the people of color who do, as well. So, it’s everywhere; it’s everything.
There is no end. And as long as I keep going… it continues to be a journey. Otherwise, it stops”
(Kate, Group Interview).
Tom shared, “Well, I’ve certainly been on a journey and one part of that is reflected in
how slowly I’ve responded in the outset… And so I’ve gone to maybe half a dozen [workshops]
as a resource person and I participate in the training and I always come away with more insights
and more…it’s just, it’s ongoing. It’s a process” (Tom, Group Interview).
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With each of the participants clearly indicating the progressiveness of this journey across
all of their interviews this theme was easiest to identify. For each of them this journey has been
both challenging and enlightening. However, while all have expressed the challenges they faced
and the new lens they began to see out of while on this journey, for each of them this journey has
also been unique.
For Anthony this journey has been one of redemption and liberation. Evidence of this
can be seen in each of the individual descriptions constructed for him. The following statements
further exemplify this theme of a redeeming and liberating journey:
There is a lot of shame and guilt that a White person inevitably has to feel if you are
learning this. Not that you created the system because you didn’t. But, that you
participated. And one way that benefits me is for good. I’m a recovering racist now or an
anti-racist racist. And being and seeing ways that I help people… it helped me with my
guilt and stuff. But also I know it’s a good feeling to ally with people who are struggling
for justice to overcome all the unnecessary suffering imposed on them. You know I think
I can empathize with that but there is something in me that detests all the… my main
response that I experience is anger at people who are doing this and it’s mainly White
men who are doing this. So, I benefit both relieving some of my guilt and shame and also
just feeling like I’m helping (Anthony, Interview 2).
For Jane this journey has been evolutionary, a destiny, a tribute to the legacy of her
parents. In each of Jane’s individual descriptions there are allusions of how this work is a
continuation of what she saw growing up as the child of a social activist. The following
statement hones in on this concept further:

111
I guess I don’t think of myself as having had a shift. I think of myself as having had an
evolution. I think you know because of my background, because the parents that raised
me, because the comic book on the coffee table in my house about Martin Luther King…
and then moving to the south, spending time in West Africa…you know…experiencing
whiteness in the midst of a Black culture, having a bi-racial niece…all of these and then
doing the anti-racism training…all of these pieces are part of the continuing evolution
and I feel like I’m not finished. I feel like I have a lot of evolving that I have to do…to
continue to do, but I don’t think it’s an experience, it’s a series of experiences in my life
(Jane, Interview 3).
For Kate this journey has been empowering and rewarding. Each of Kate’s individual
descriptions brought forth her sense of feeling like it is her responsibility to do this anti-racist
work. She felt she had been commissioned to help others and while on this journey she is
answering that call. When asked why she does this work Kate responded:
Well many reasons, it’s part of a journey and I feel like that’s part of who I want to be
and I want to continue that journey. It’s been rewarding by understanding and by being
able to put some of the pieces together that I didn’t put together before that I put together
differently or that I didn’t think about with as much background knowledge it’s brought
me into lots of contact with lots of neat folks, Black folks, White folks, Brown folks, it’s
challenged me it’s taught me it’s broadened me it’s you know from the selfish
perspective it’s been quote good unquote (Kate, Interview 3).
When asked how she understood her anti-racist activism in her life Kate’s response once again
lent credence to this work as an empowering journey for her:
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I say well it’s more its continuing on that journey toward what I think ought to be the
way this country runs and having seen that it doesn’t run that way then you know like
Fred Chappell says “brighten the corner where you are” something… What can I do in
the world? Probably not much, but maybe in little [city] I could do something (Kate,
Interview 3).
For Kevin this journey appears to have been one of definition and perseverance. In
Kevin’s interviews he shared a lot about spending much of his life not having to think about or
address race except in very superficial ways. Because of this, it took a while for him to feel
compelled enough to be involved, but what he was seeing in his courtroom was forcing him to
pay attention and figure out what to do. Kevin expands on this more in the following statement:
I remember being on the national initiative called Courts Catalyzing Change and the
judges kept saying we want to do something but we don’t know what to do. We want to
do something but we don’t know what to do …and you really feel like you’re stuck and
you feel overwhelmed, but if you stick with it, it is amazing…it is like the book, The
Tipping Point. You reach a point where you keep pounding on the wall; pounding on the
wall and all of a sudden the dam breaks and everything comes in and I think that’s where
we’ve gotten to but, when I look back on it… here we are 15 years later and I don’t think
they had any idea that those seeds would result in what we’re doing now. So, I would say,
persevere (Kevin, Group Interview).
For Mary this journey has brought forth a spiritual awakening and a sense of
empowerment and validation. Mary spoke a lot about acting on her call as a Christian throughout
her interviews and for Mary this work has delivered her from the bondage to which her
whiteness had sentenced her:

113
Well, this might sound counter-intuitive but during this period of awakening this period
of transformation for me in these last few years of being anti-racist it’s given me the
strongest feeling of power that I’ve ever had in my life. I just feel… I think it’s just so
powerful to feel like you have a clear vision about something and a clear vision about
what you want to do and who you need to be and so I described my childhood and my
growing up which I think was sort of a confusing time of never really feeling powerful or
confident… I wasn’t really sure what I was or who I should be and this analysis has given
me so much clarity about who I am and what I want to do in life and it’s really helped me
to feel more fully human (Mary, Interview 3).
Mary also shared:
It’s brought me just a great sense of personal fulfillment and peace in my life, but it’s also
been one of the most exciting things that happened to me in terms of my relationship with
other people and with my church and with institutions and ultimately in feeling like God
has placed this call on my life. I think it’s Christian… I’ve always sort of looked for my
sense of call and of course I found it in different ways to be a mother and various things
but I don’t think I’ve ever felt such a strong call that seems validated in so many ways. In
terms of how I feel about myself and my interactions with other people… an answered
prayer and that’s just another way that I make sense of it (Mary, Interview 3).
For Tom this journey has been one of persistence and perseverance. It has been a journey
that has caused him to stumble and feel uncomfortable at times. Yet, it became so important to
him that he sought to figure it out by trial and error and continued to work to affect change
despite the bumps along the way. Tom expressed this several times throughout his interviews:
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There have been times when certainly in those conversations and there have been some
other conversations where I felt uncomfortable because I realized I screwed up, realizing
that this was a learning process. That doesn’t mean that the experience you just had
wasn’t uncomfortable, you just tried to make sure it doesn’t happen again. While at the
same time being open and not doing as I saw some of my other White colleagues doing,
closing down… and you make it safe by not saying anything. Well, that’s not so good…
(Tom, Interview 2).
When describing how he saw himself in the future Tom went on to say:
Continuing, as I said, I just don’t see that this involvement can end. It’s obviously not
gonna be over… and so it’s something that I think is officially important, both to the
society that I participate in and to myself personally. That the form of my participation is
gonna change. I don’t deny that as I get older and I have less energy, less time but that I
mean well I guess basically less energy and what I do is gonna reflect that but I expect to
keep going (Tom, Interview 3).
A Re-education Process
Another theme that has emerged from the descriptions of the participants is the idea of
unveiling and deconstructing whiteness as a re-education process. Each of the participants
expressed they had to attend several workshops and get the new analysis of race several different
times before they could fully grasp it. They also expressed the need to re-examine the history of
this nation and whiteness and racism and learn about it through a different lens, an anti-racist
lens. In keeping with the journey theme, for each of them this work has been an intellectually
enlightening journey, as it gave them a macro view of how White supremacy/racism operated
and how people who classify as White are participants in the system of racism. In the data that
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follows the participants all share the very different ways this journey has served as a re-education
for them:
I rediscovered who I am through the lens of anti-racism and… it’s both difficult to
swallow and it has helped me appreciate my life both. It’s got both parts to it (Anthony,
Interview 2).
…understanding whiteness in the context of anti-racism is invaluable, probably necessary
for understanding what has been done to you, or me or us… (Anthony, Interview 3).
I mean I’m a pretty bright guy and used to ideas and all that kind of stuff but I was so
tense I couldn’t hear... and I had to go back several times and it started sinking in and I
learned I was hearing a very powerful sociological analysis from the perspective of Black
people… that history culture and… and personality… Just fascinating (Anthony,
Interview 2).
It has made me a much more sophisticated thinker and actor… It reorganized how I
thought about the world and myself and it greatly affected what I did… I came to it
critical about all the power structures in society but not really understanding too much
about how they worked. Now I understand a lot more about how they work and um
without having any final answers (Anthony, Interview 3).
It’s given me a real understanding that the depth of the effect that racism has on all
aspects, on systems, all relationships in our culture (Jane, Interview 2).
…in the history of how people came to be White in this country and what White means...
The education that I received in school about our country, about the United States and
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how it came to be, the themes that I heard over and over and over, individual…you know
we are all individuals and we have individual identities and we came as individuals and
created our own reality here in this country, and that people worked hard and pulled
themselves up by their bootstraps and got to be where they are…that whole myth of the
importance of individuality of people thinking that they did things on their own when
really our country um a) started with a genocide and b) then was built…built our
tremendous wealth and success on the backs of enslaved Africans (Jane Interview 3).
But in terms of my own experiences it’s been kind of that increased knowledge allows
me to be more out front with a challenge or a comment or a question or thinking about
what might come next or what might be another way for me or the white caucus to get
involved in ways we thought would be helpful (Kate, Interview 3).
It helps me learn things, it helps me understand things better, it helps me work, I’m sure,
more effectively with White folks and talk more openly with Black folks and be more
human, genuine, more acknowledging of the feelings that I might’ve had but not known
what to do with. Being together in a challenge as great as this and seeing that even though
it’s monumentally, overwhelmingly difficult we still make tiny little bits of progress at
least at the very local level. That’s something, it at least keeps you going (Kate, Interview
2).
See, I think America is great in a lot of respects I haven’t lost that because America’s
done a lot of great things but I understand the other side of the coin now. For a lot people
it’s either/or: “Oh you’re just trying to say America’s terrible and all white people are
terrible!” No that’s not what I’m saying! I’m saying there are bad things about America
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and White people have done some horrible things in addition to the good things about
America. But a lot of people can’t hold that in their head at the same time. They’d rather
just not (Kevin, Interview 3).
And that lead me to really learn about implicit bias. And once I started learning about
that I realized, God, it’s not just them, it’s me, and I started thinking about myself on the
bench, I started thinking about situations that occur and about how .. the judgments that
you make without even realizing you’re making the judgment unless you force yourself
to get out of those patterns that we all have and I realized that it doesn’t matter if you’re
White, Black, man, woman, old, poor…it doesn’t matter and it doesn’t matter if…it
doesn’t even matter how you grew up and it doesn’t matter where – well that may affect
what your exact biases are – but you’re biased no matter what and so, what, what do you
do (Kevin, Interview 3)?
…that it really wasn’t until I did the two day workshop in August of 2010 that I really felt
I was starting to develop a new way of seeing… a new vision… a new analysis that was
really helping me to understand much better how race and racism function and sort of
moving away from that focus on individual racism to really looking at systemic,
structural and institutional racism (Mary Interview 2).
It was after a while that I realized that this not only in changing my deeper understanding
of the role of history and institutions in the racism that plays out with us today…. I
realize that I have to rethink the economics that I knew because it’s all in the context
primarily of the U.S. and so I began reading a lot because the kinds of things that I know
and talk about and taught about economic institutions and federal policies were not
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discussed in my undergraduate program. They were not discussed in my graduate
program, so it was a process of taking and understanding racism seriously, doing a lot of
reading, and then finally the next step was realizing if I think it’s important in economics,
then I need to bring it directly into the classroom. And, so how I taught macroeconomics
changed (Tom, Interview 2).
The Liberation of White People
While each of the participants recognized the impact of their work for people of color
they also recognized that this system of racism/White supremacy was detrimental for everyone.
With this understanding all of the participants felt that an important aspect of their work was to
work to help more White people get this analysis and essentially “help White people be better.”
Each of the participants shared some level of agreement in the idea that our system of power
over people was inhumane and their work in a lot of ways was an attempt for them to regain their
humanity. Their desire to help White people was evidenced over and over again throughout all
of the interviews. Below are excerpts from the transcripts which expressed these sentiments:
If you could get White people to be vulnerable with each other that would be the biggest
favor White people could ever do for anti-racism (Anthony, Interview 2).
We need to understand how to make White people better (Anthony, Interview 1).
White people have been betrayed to participate in a system that is incredibly unjust and
causes a lot of suffering and they have been taught to understand that and recognize in
ways they don’t recognize the injustice and suffering… and they are profoundly deceived
and trying to show them that would be invaluable. And that’s what I work on (Anthony,
Interview 2).
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And so, you know I struggled a lot with guilt and shame and um… I watch other White
people do that and you know I think that’s a real challenge in this work is figuring out
how to move past your own guilt and shame and how to help other White people get past
the guilt and shame and deal with the racism because that’ll bog you down (Jane,
Interview 3).
…many White people do not know about the disparities then they may deny them or
resist them… or not work to correct them even though if they could and did they [too]
would realize an improvement (Kate, Interview 2).
I feel like there’s a… that I have a responsibility once I understand this better to at least
speak out some and do something that would help other White folks (Kate, Interview 2).
So to give people the information they didn’t get is a good first step. I think people like
me, White people, can sometimes talk to other White people and [have] teachable
moments to move them forward (Kevin, Interview 2).
…to say that I am a White ally makes it sound like I’m aligning myself with the struggle
of people of color and I am, but I also feel like it is my own struggle. It’s a struggle for
my White people in that it’s just as important to us to have this analysis and to be antiracist because it really has compromised our own humanity (Mary, Interview 2).
I have many more years to be able to try to work at this and share this awareness that I
have been privileged to get especially with other White people to sort of help us redeem
ourselves, not as a race because that is a lie but as human beings who have constructed
something that’s been so damaging to us (Mary, Interview 2).
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…even though slavery is over the stories that were constructed around that were are still
powerful stories in America and so as a White person I feel part of what I want to do and
after a life time of wanting to rescue people of color I clearly understand now that I need
to rescue White people because our humanity and our state and our future is tied with the
future of people of color in this country too and we’ve got to get clear on that (Mary,
Interview 2).
When we make it better across the board then we make it better for people of color then
we’ve also made some changes that make it better for everybody (Tom, Interview 3).
I think we have to work to help White people…it tends to sound trite, but I think it’s an
important piece. I think doing this works helps me recapture and redefine my humanity
(Tom, Interview 2).
Activism a Necessary Step
Each of the participants were asked if activism was a necessary step in deconstructing
whiteness and if one could deconstruct his or her whiteness and not engage in the active struggle
to end racist ideology and social practices. All of the participants responded affirmatively
indicating that they believed activism was indeed a necessary step. Below are their responses:
Anthony stated, “Well I paid attention to what you said, ‘a necessary step,’ Yes, I do. I
don’t think I would have learned this by going to the workshops alone or reading however many
good books there are on it. I don’t think I would have learned without some degree of activism.
Getting out in the community and doing things… that would make you deal with these issues…
but the answer to your question is, under certain conditions you have to go out and do...”
(Anthony, Interview 2).
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Jane shared, “One of the things that is really obvious in anti-racism work if you’re White,
you don’t have to deal with race if you don’t want to. So, I absolutely think that activism is a
part of deconstructing whiteness because I don’t think unless you’re actively involved that you
can do. I mean you have to consciously look at your life. You have to consciously think about
it, consciously think about what’s going on because we are so deeply engrained as we are
brought up in White culture to think that everything is normal. It’s so normative. I think you
have to be activist to deconstruct it which is one of the really frustrating things about this work
because lots of White people come through trainings and they’re engaged and they’re interested
and um you know they’re right on board but they go back to their own lives and it’s hard to get
people to stay engaged… I think there has to be a….there has to be some kind of continuing
exposure um for it to be a significant part of white people’s lives. And I think that’s why it’s
important to me to have everybody in my family has gone through an anti-racism training, my
children and my husband. Most of my close friends have been through anti-racism training.
That’s important for me in my own work in deconstructing whiteness so that when I’m having
conversations with them, they have some understanding of where I’m coming from. Yeah I think
activism is important… I think if you get it, you’ve kind of gotta do something” (Jane, Interview
2).
Kate responded by saying, “I think I do. I don’t think you can just sit around a table and
deconstruct whiteness. I think you should sit around table and deconstruct whiteness, with other
Whites and with people of color. But I don’t think that’s enough because first of all, nothing will
change just because you deconstructed whiteness around the kitchen table or the dining room
table but secondly, some of the things that we come up with are false. And if you don’t try to put
them in action you might not learn that. And also whiteness is about process in a… place in a
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society. You can’t change the place without doing something. So I do think that, I think theorist
and reading and learning and stuff is vital importance, but it’s not sufficient” (Kate, Interview 2).
Kevin’s response was, “…I think it would be very hard to open your eyes and see things
through a different lens than you’ve seen your whole life and then not feel the need that you
needed to do something. So, yeah, that’s the way I want to answer that. I think that I can’t
imagine learning what I’ve learned and say well, you know, that’s good, I’m glad I learned it and
then not do anything about it. I do think that a lot of White people get paralyzed in that navel
gazing or just the discussion and wanting to process it forever. And I think at some point –
which is important, you’ve got to process it, you’ve got to talk about it – but at some point,
you’ve got to do something and move forward. So, yeah. I think, I think that once you
understand it…let me say it this way… It’s incumbent on you to do something” (Kevin,
Interview 2).
Mary stated, “It is for me… Yes. I would say it is… Yes… So I think activism is
necessary. I’m sure activism is necessary to deconstruct whiteness… I’m totally sure about that
but I think if you really care about ending racism which is ending White supremacy then
activism is totally necessary” (Mary, Interview 2).
Tom surmised, “I think it’s necessary in the sense that it is an outcome or should be an
outcome of the first step which is to understand the privilege that I as a White man have not
asked for, but have experienced over and over and over again in ways that to me in twenty years
ago I couldn’t have explained to you what they were because I didn’t understand the institutional
history that fits in with the generational history of my own family…. So, that’s the starting point,
and I think that’s tremendously important, and I think if folks, White folks, would try to do
undoing racism without understanding their own privilege then that’s,…they’re not going to be
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standing in a very solid place. And I would hope then for folks who do come to an
understanding, White folks, who do come to an understanding of their privileges that have
become, that they then are active in trying to become….make some systemic changes” (Tom,
Interview 2).
Summary
Using Siedman’s (2012) three interview series for in depth phenomenological
interviewing and an additional group interview involving all of the participants collectively, the
study participants reconstructed their experiences unveiling and deconstructing whiteness as
White allies in the struggle against racism. While each of the participants shared their own
unique stories they each had some similar experiences while doing this work. Despite the fact
that each participant had come from somewhat different backgrounds, each had some difficulty
in understanding the concept of whiteness, its ties to racism and how their identity as a White
person had made them complicit in a racist system of oppression. However, with each
participants’ revelation there was a transformation; and this transformation sent them each on a
journey to work through any personal struggles they were having with this new knowledge, share
it with others and work on various initiatives to eradicate racism in society, and help people in
general regain their humanity.
For each of the participants this journey was an intellectual one which initiated a reeducation process. All of the participants had somewhat narrow views of the concept of
whiteness and racism. They each spoke about having to expand their understanding of racism
from a personal to systemic level. Each of the participants were introduced to a new way of
seeing things. This new way of seeing things from the lens of an anti-racist caused them to have
to go back and re-think, re-evaluate and re-learn much of what they thought they already knew.
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Each of the participants’ re-education process started with re-learning American history, the
social construction of race, White privilege and racism as White supremacy. Each participant
shared that what they were learning was outside their understanding as a White person and
marked the start of this re-education process with their first two day anti-racist workshop in
which they had all participated.
Another theme which was shared amongst each of the participants was their disdain for
the downward positioning and oppressive treatment of people of color perpetuated by the system
of White supremacy/racism in society, but they also recognized how White people were
negatively impacted by this system, as well. The re-education of each of the participants
revealed to them how they and others like them had been lied to, mis-educated and in many ways
dehumanized by the fallacy of whiteness. An important goal in this work for each of them was to
help other Whites get and understand this anti-racist analysis in an attempt to liberate them and
help them to regain their humanity as each of the participants felt they had done on this journey
as White, anti-racist, allies in the struggle against racism.
Finally, one more theme that did not necessarily emerge on its own, but came as a result
of the responses to a question asked of each of the participants during the three interview series
was that activism is indeed a necessary step in unveiling and deconstructing whiteness. Each of
the participants answered affirmatively when questioned about the necessity of activism.
Unanimously, the participants felt that without active participation and without working
collectively with other White people and people of color they would simply slip back into their
old ways. They each believed emphatically that to unveil and deconstruct whiteness one had to
be engaged in anti-racist work in some way, shape or form.
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CHAPTER 6
Discussion
Standing still is never an option so long as inequities remain embedded
in the very fabric of the culture.”
~Tim Wise, 2010
Introduction
In order to understand “unveiled and deconstructed whiteness” through the lived
experiences of self-identified, White, anti-racist allies in the Piedmont area of North Carolina, six
participants were selected to reconstruct their unique life experiences through a series of three
individual interviews and one group interview which included all of the participants. The data
was collected and analyzed and individual descriptions were written to capture the essence of the
experience for each participant. As well, a composite description was written to describe the
phenomenon for the group of participants as a whole. What was learned from the lived
experiences of these six purposely selected participants is discussed in this final chapter.
Alignment of Results with Research Questions
The following questions guided my dissertation study:
1. What are the lived experiences of White anti-racist activists who have unveiled and
deconstructed their whiteness and are serving as allies in the struggle against racism
in the Piedmont area of North Carolina?
2. What factors contribute to White anti-racist allies unveiling and deconstructing
whiteness and becoming activists for racial equity and undoing racism in the
Piedmont area of North Carolina?
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3. What impact does unveiled and deconstructed whiteness have on one’s activism
related to social justice issues?
Research Question 1: Lived Experiences
The first research question asked, “What are the lived experiences of White anti-racist
activists who have unveiled and deconstructed their whiteness and are serving as allies in the
struggle against racism in the Piedmont area of North Carolina?” The individual textural,
structural, and textural-structural description for each of the participants found in chapter four
answers this question in full detail. As well, the composite description offered in chapter five
answers this question in full detail collectively for the group. We have learned that the lived
experiences varied from one participant to the next, but there were some experiences that were
consistent amongst them all.
Most of the experiences had been very personal which entailed each of the participants
going through some form of transformation. With this transformation came some challenges in
adapting a “new way of seeing things” concerning whiteness, race, White supremacy/racism and
the history of the United States. Each of the participants had to undergo some form of a
reorientation of everything they thought they knew. While some were aware that they had some
racist tendencies, others had always been pretty liberal in terms of race. Regardless of how they
entered into what they all described as “a journey” each participant still had a difficult time
accepting that their mere identification as a White person made them complicit to the system of
racism.
For each participant the journey they experienced was described as ongoing. They
recognized that with this new lens they were now seeing through there was much to learn, or
rather, re-learn. While all of the participants were highly educated, each of them felt that their
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formal education had done them a disservice in allowing them to maintain such a “narrow,”
“conservative” and “limited” view of the varied disciplines they had studied. This sent them each
on an intellectual journey which many described as a re-education or a reorientation process
whereby they had to re-learn through the lens of their new identities as anti-racists.
In this re-education process the participants were all exposed to a re-examination of the
history of this nation, the social construction of race and whiteness, the analysis of racism as a
system and the difference between individual acts of prejudice and discrimination committed by
people in general in all racial groups and White supremacy/racism which is reinforced at the
institutional and cultural levels of society. The participants became aware that regardless of
what they considered their “good intentions” many of their everyday practices in society in
general helped perpetuate racism and oppression. They also discovered this was especially true
in many of the formal practices within their professions as a psychologist/educator, a physician, a
public health researcher/administrator, a sociologist/educator, a judge and an
economist/educator.
This re-education process propelled their activism. Each of the participants began with
personal initiatives that marked their activism. At the time of their initial attendance to the antiracism/undoing racism training all of the participants were still working full time in their careers,
so their next step was to incorporate their new knowledge into their professional roles. In varied
ways, each of the participants would begin actively implementing their new anti-racist
understanding of society in their personal and professional lives.
Finally, in reviewing the experiences of White anti-racist allies who have unveiled and
deconstructed their whiteness and are serving as allies in the struggle against racism in the
Piedmont area of North Carolina there was one more experience that was common to them all.
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Each of the participants felt it was important to bring this analysis to other White people. They
recognized the challenges they had with receiving this new information, starting this journey and
matriculating through this re-education process which propelled their activism, was not unique.
This “transformation” or “evolution” was a liberating experience for them and they each felt with
some assuredness that it was their responsibility to help liberate other White people, as well.
Lessons Learned. What we have learned through the lived experiences of these six antiracist allies who have unveiled and deconstructed their whiteness and are now serving as
activists in the struggle against racism is in accordance with all of the literature reviewed for this
study. With a critical White studies frame based in many of the tenets of critical race theory and
critical theory Whiteness theorists “conceptualize racism as a multilayered, multidimensional,
ongoing, adaptive process that functions to maintain, reinforce, reproduce, normalize, and render
invisible white power and privilege” (DiAngelo, 2012 p. 3). Acceptance and adoption of this
definition of racism is essential for anti-racist work. Given this definition, it makes sense that a
process described as ongoing would require a journey of the same duration to combat it.
Clark and Donnell (1999) assert that in order to “unbecome White,” or as described in
this study, unveil and deconstruct Whiteness, one must first simply recognize racism; admit the
existence of it; acknowledge that whether they want to or not, White people benefit from racism
regardless of their socioeconomic status, gender, sexual orientation, physical ability, religion,
ethnicity, etc.; and lastly, they must learn to differentiate between individual acts of prejudice
and discrimination displayed between all racial groups and the White racial prejudice that is
reinforced at the institutional and cultural levels of society. Overall, in order to deconstruct
whiteness and commit to anti-racist practices, White people must be willing to interrupt
whiteness and refrain from exercising White privilege (Clark & O’Donnell, 1999). Each of the
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participants have reported that in order to meet these requirements they first had to learn to see
through a different lens; and that lens was that of an anti-racist.
Understanding that race is a social construct used as an identity marker to deny rights and
access to resources in many different aspects of society, the anti-racist lens focuses primarily on
shedding light on the operation of power and privilege in this process (DiAngelo, 2012). Each of
the participants in this study reported that adopting this lens for viewing and understanding
issues relating to race in society was the first of many steps in their deconstruction journey. The
anti-racist lens recognizes how racism is deeply embedded in all aspects of society and within all
socialization processes. A major lesson in coming to see things as an anti-racist is to dismiss
previously held definitions of racism as the bigotry and biases of “bad” people and instead go
through what the participants described as a re-education process to re-learn that definition and
essentially everything else. All persons raised in Western culture have been conditioned to
participate in this system and does so whether they recognize it or not (DiAngelo, 2012).
Therefore the essence of this experience of deconstructing is deeply reliant on this process of
coming to view the world through this new lens.
Research Question 2: Factors Contributing to Unveiling and Deconstructing Whiteness
The second research question asked, “What factors contribute to White anti-racist allies
unveiling and deconstructing whiteness and becoming activists for racial equity and undoing
racism in the Piedmont area of North Carolina? Again, this question is answered in detail in each
of the individual structural and textural-structural descriptions of each participant shared in
chapter four. The six participants came from various backgrounds and were raised across several
regions in the United States and even abroad for one of the participants. It did appear from the
transcripts that their upbringing was a factor for each of them despite the fact that they were all
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brought up differently. Some suggested that their upbringing helped them in their unveiling and
deconstructing journey and other reported that it made it more difficult.
Several factors which presented as themes throughout the interviews with the participants
would reveal themselves within the transcripts. These factors ranged from socio-economic and
environmental to personal. Some of the factors were their socio-economic status: whether they
grew up poor, working class, middle or upper middle class. Some environmental factors also
surfaced in the form of living in an all-White community, living in an interracial community,
attending all-White or integrated schools, living and working within cultures different from their
own. Other factors were more personal like having feelings of inadequacy as a White person,
having parents who were liberal or free thinkers, having parents who were activists, having
biracial family members, having a Black mentor, or having strong spiritual/religious values.
The one thing that was consistent between the six participants was the overall agreement
that it was the two day anti-racism/undoing racism workshop that really propelled them to get
more involved and begin this journey. Each participant had already had some experience that
opened them up to, made them interested in, or got them invited to this workshop, but none of
them were prepared for what they received when they attended. This new analysis they received
from the lens of Black activists and both Black and White scholars on the social construction of
race, White supremacy/White privilege as racism and American history was a life changing
experience. This experience would send each of them back to the workshop several times to get
the information again and again; and send them on a journey to keep learning and re-learning
until they could fully grasp it and subsequently become activists in the struggle against racism.
Lessons Learned. It is nearly impossible to understand racism/White supremacy as a
socially constructed system of preference for one group of human beings vaguely based on
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phenotypic traits without a contextualized historical analysis of its origin and the mechanisms by
which it is practiced (DiAngelo, 2012). Acknowledging that this social construction was largely
engineered by Europeans with the wealth and strength of arms to impose their will upon poor
Whites and indigenous peoples around the world only begins to provide an understanding of
what racism is and how it continues to function as a polarizing force that devalues and destroys
the lives of countless people of color for the sake of profit and control (Anderson, 2102; Delgado
& Stefanic, 1997). That people classified as White have benefitted from this system materially
and psychologically for centuries both proves its effectiveness as a force to divide humanity and
provides insight into the level of difficulty with which those same beneficiaries can be convinced
to give it up (Guess, 2006; Leonardo, 2002, 2004).
Since White supremacy offers Whites a material and psychological advantage over nonWhite people, particularly in a global economic system predicated on controlling labor and
resources for power and profit, it requires a great deal of will and information about this global
system to move individual White people, let alone groups, to reject the system, cease to practice
racism and challenge White supremacy as a system (Delgado & Stefanic, 2012; DiAngelo, 2012;
Guess, 2006; Leonardo, 2002; Painter, 201). The participants selected in this study all classify
themselves as White and openly declared themselves to be anti-racist activists that have chosen
to reject their privilege in an effort to end racism White supremacy in its myriad forms. Each has
described their resolution to be anti-racist as a transformation. The very term transformation
speaks to the degree with which a person, in this case a White person, has to change and become
something else to properly understand and oppose the system of White supremacy.
Integral to this transformation is the context that historical analysis offers. It was when
the full scope of the decisions, actions, laws, beliefs and practices put in place over time were
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brought to the attention of the participants that they found themselves beginning what they
describe as a journey of transformation. For each participant it required attending multiple antiracism sessions where the history of race in America is described in detail disclosing the
evolution of the system and the practices it has employed to the benefit of Whites while using
judicial and extrajudicial means to disenfranchise non-Whites. This is what makes the
trainings/workshops so vital to this work. The trainings provide the historical context with which
racism/White supremacy was formed and how its form has adapted, operates in the present, and
consciously and unconsciously makes Whites complicit in its function. If a two day workshop
has proven to be so powerful for Whites who now participate in anti-racist activism, one cannot
help but imagine what impact the information from that two day workshop would have in formal
education. It seems logical that a nation truly wishing to eradicate White supremacy/racism
would incorporate these kinds of learning experiences in all of our educational settings, yet we
do not.
Research Question 3: Impact on Social Justice Activism
The third and final question which guided this research study was, “What impact does
unveiled and deconstructed whiteness have on one’s activism related to social justice issues?”
All of the participants felt that in order to unveil and deconstruct Whiteness activism was a
necessary step and that one could not truly deconstruct their own whiteness without becoming
activists. Unveiling and deconstructing whiteness made it necessary “to do something” as all of
the participants felt that they could not simply learn this new analysis and do nothing with it.
However, the type and level of activism varied among participants.
The participants who were faculty members, Anthony, Kate and Tom, revised their
curriculums to incorporate the analysis of race and racism whenever it fit, and most of the time it
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was relevant and it did fit. As well, these participants were instrumental in organizing workshops
to expose more people to this new analysis and recruit more people as allies. They also helped
create a local White affinity group in their area to keep the discussions and the learning going for
White people in their community and to work with and take leadership from the people of color
affinity groups in the community that were already purposed to eradicate racism.
The participant who was a physician, Jane, began to take notice of some of the practices
within her own medical practice that lent to this system of racism and began to make personal
changes for herself. As well, she became involved in research projects about health disparities
and became a co-founder of a local health disparities collective which now organizes around and
conducts research studies on the disproportionate health disparities for people of color. She also
become a part of the White affinity group and began working with other allies to help introduce
new people to the analysis she received in the anti-racism/undoing racism workshop.
The participant who was a public health researcher, Mary, did not really have long to
implement it in her role as a researcher because she was retiring shortly after attending her first
workshop. However, she subsequently began a whole new career as a community organizer
based on her experience in the workshop. She started off leading conversations about race with
her church members and generated enough of an interest in this work to bring the workshop to
her church. As a result of all the success she was having with her church, she would eventually
begin planning workshops for the people in her community which included members of the
university in which she formerly worked. Jane would follow the lead of the White allies in the
city where she had first attended the workshop and she, too, would be responsible for organizing
a new White affinity group which would also bring forth collaboration with groups for people of
color purposed to deal with issues of race and racism in their community.
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The participant who was a judge, Kevin, began first by pointing out to himself the
practices within his courtroom that were based in implicit biases that helped perpetuate racism.
After acknowledging and essentially “checking himself” he began working with others to help
put in place a “self-check system” designed to help him and other judges to address and check
the implicit biases they brought to the bench with them every day. His work would eventually
expand across the juvenile courts in his district and subsequently lead to an initiative including
other agencies in the community working with juveniles that came through the courts with the
themed focus that race mattered for juvenile justice. Additionally, Kevin would also find the
need to team up with other Whites in order to remain “deconstructed.” He had to remain vigilant
in his activism as a means to prevent himself from unwittingly slipping back into many of his
implicit racist patterns and practices.
Lessons Learned. Because White supremacy offers much more than material comforts it
will be that much more difficult for Whites to end its practice, or accept the end of its practice;
implicit biases notwithstanding. As a system it is all pervasive. It is woven into every form of
human activity and only the most brazen and explicit acts are even visible to Whites who very
often are completely unaware of their skin privilege (Bahk & Jandt, 2004; Bush, 2002; Hartman,
Gerteis & Croll, 2009). The invisibility of White privilege is critically important to the system.
White supremacy is structural and thus you cannot simply take a scalpel and skillfully cut out the
bad parts. It requires a complete and total cultural-psycho-social overhaul which would impact
all aspects of human activity (Delgado & Stefanic, 2012; DiAngelo, 2012; Guess, 2006;
Leonardo, 2002). Individually, as reported in this study, it requires a transformation in
consciousness as it pertains to understanding race. A massive re-education of all people from

135
infancy would be necessary to facilitate such transformation in numbers sufficient to threaten the
system.
Research shows, as racism is a system, individual awakenings (transformations) have
little to no impact upon the structure (Delgado & Stefanic, 2012; DiAngelo, 2012; Guess, 2006;
Leonardo, 2002). Participants concede as much, through their frank statements, resigning
instead to make an impact in their classroom, their courtroom, their church or their “little city,”
or by referring to this work or new awareness as a journey, which essentially means they foresee
no end in sight. White supremacy adapts and evolves over time. Where overt racism was once an
acceptable ideology, it is now considered small minded and reprehensible by all but a few of the
most ardent racists and their supporters. Whites are comfortable and in most cases eager to
identify racist behavior and disassociate from racists whenever one is exposed. They are equally
often unwilling or unable to examine their own thoughts, beliefs and behaviors and acknowledge
or address their own racist views and practices (Delgado & Stefanic, 1997, 2000, 2012).
The evolution of White supremacy has allowed its practice to remain hidden in plain
sight (Wildman, 2005). People who point out racist acts or practices are increasingly chastised
for being racist. The discussion about White supremacy/racism and what can be done about it
largely remains in the hands of those who not only fail to see it, but also benefit the most from it
(Delgado & Stefanic, 1997, 2012). This is only ironic if you never consider that their blindness is
intentional. However, it makes perfect sense that the participants in this study felt they could
make the most impact by working with other Whites. That liberating other Whites was a key
motivation for their continued activism also sheds light on this system. Even though Whites are
the beneficiaries of this system, they are also its victims. While the harmful effects of White
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supremacy as racism were clearly evident to the participants, there was also a sense of pity for
Whites, being seen as victims, as well.
Implications and Recommendations
Based on the literature reviewed for this study and the findings related to the lived
experiences of each of the study participants it has become all the more clear that race is a
cornerstone of this nation. There is no aspect of the birth of this nation that can be discussed
exclusive of race - its impact, its involvement in the construction of the organization and function
of the government and its laws (Delgado & Stefanic, 1997, 2012; Leonardo, 2002; Rabaka,
2007). However, we have spent three centuries ignoring race in the classroom, even as we spent
the last century and a half fighting a war largely over race; and have sought to address the
questions of race in every other facet of American life: government, sports, entertainment,
military, public and private sectors. Somehow we have yet to create a national curriculum, much
less a real national discussion on race in America.
The curriculum that passes for “history” in American schools falls far short of any goal to
truly educate. Rather, the information disseminated in the classroom is cursory and describes the
United States as the shining city on a hill, refusing to implicate or suggest any culpability or
responsibility for events that the nation finds itself involved in around the world that may not
affirm the nation’s greatness (Loewen, 1995). This portrayal of the nation as a bastion of
goodness has the doubly damaging impact of distorting the truth for all citizens, and far more
egregious is the explicit and implicit depiction of Whites as a people of great accomplishment
while people of color, the victims of Whites’ great accomplishments, as bystanders and
unimportant in human history in general and national history specifically (Asante, 1988; Lowen,
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1995). African Americans, Latinos, Asians and Native Americans are merely objects in history,
who when present, act as props for the great White drama that is America (Asante, 1988).
The White anti-racist allies featured in this study all agreed that being educated on the
origins of whiteness, how race is an integral component to the birth of this nation, and learning
the difference between prejudice and the practice of White supremacy/racism had greater impact
on their understanding of race, White supremacy and racism than any personal experience or
social interaction with people of color. In fact, many of their experiences with people of color
were made clearer in retrospect after having gone through the anti-racism/undoing racism
workshop. What would be the impact on the national discussion about race if children were able
to experience similar instruction while in grade school?
Efforts for a multicultural education have essentially failed. Injecting more diversity into
the curriculum has not produced the kinds of racial transformations that the anti-racists describe
experiencing after participating in an intensive workshop like the one they experienced.
Multiculturalism does not address White supremacy. I would argue it makes matters worse by
claiming small bits and pieces of history for people of color to lay claim to while still
maintaining that history is the story of White people.
A curriculum that challenges the current White supremacist/racist norms of the day is
what is needed for all children if the nation is to move beyond the racial divide. A classroom
experience that both defines what whiteness is and how and why this social construct has been a
destructive force in the lives of people of color and Whites over the last 500 years would do
more to transform conditions on the ground for all people than any multicultural curriculum or
social experiment educators have attempted to date. This type of education could essentially lead
the entire nation towards the process of unveiling and deconstructing whiteness.
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However, given what has been learned through this research study purposed to
understand unveiled and deconstructed whiteness, I am inclined to believe that deconstruction
may not actually be enough. The notion that whiteness must be destroyed is a viable one. The
consensus among the anti-racist activists in this study is that being anti-racist is a practice as
much as it is an awareness based on information. Each of the study participants felt that in order
to deconstruct whiteness they had to remain actively engaged or else the pervasiveness of
whiteness would effectively mute their personal transformation (Clark & O’Donnell, 1999;
Delgado & Stefanic, 1997, 2012; Guess, 2006; Leonardo, 2002, 2004; Levine-Rasky, 2000).
This feeling or need to be active by the study participants is corroborated in other studies on
whiteness. The tendency of White people to pick back up their whiteness/White privilege was
evidenced in several of the studies within the literature review. To remain "deconstructed" the
participants all thought it was important to be around other like-minded Whites so they could
constantly be discussing, processing and taking action around their new anti-racist identities.
This lends credence to my supposition that since whiteness was constructed and can be
deconstructed; it can also be reconstructed. There is essentially no degree to which whiteness can
be deconstructed that will prevent it from resurfacing.
Ignatiev and Garvey (1996) have championed the discourse on the destruction of
whiteness for over a decade now. In their book, Race Traitor, they call for the abandonment of
White as a demographic descriptor. This should not be perceived as being as inflammatory as it
may initially seem. Scientists, educators, and a host of professionals from a broad array of fields
of human study have defined race as nothing more than a social construct: an illusion (Anderson,
2012;Delgado & Stefanic, 1997, 2000, 2012; DiAngelo, 2012; Guess, 2006; Leonardo, 2002;
Painter, 2010). Ignatiev and Garvey liken whiteness to an exclusive club whose members are
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automatically inducted at birth and awarded with a host of unearned benefits and privileges that
position them above non-members and keep them beholden to the club and its rules forever.
Ignatiev and Garvey’s (1996) position is a simple one: the sooner Whites give up being
White the sooner the world will witness the collapse of the system of White supremacy. When
there is no longer anyone classified as White to benefit from a system designed to privilege those
classified a certain way, the system will end. This does not work the other way. Blacks, Browns,
Reds and Yellows cannot cease to refer to themselves in those terms and expect the end of White
supremacy. Whiteness was constructed primarily for the purpose of excluding others. It does not
matter how those outside “the club” identify themselves. The club makes the rules that govern
those inside and outside its membership. To that end, deconstructing the identities of the
members will not end the club. Only doing away with those who meet the criteria for
membership altogether will result in the death of the club: the death of the system of White
supremacy/racism.
This may sound harsh when taken out of context. Destroying whiteness is not a call for
genocide or mass murder of people who classify themselves as White. It is an effort to prioritize
the human race above all other distinctions. Deconstruction is valuable as it does produce allies
to the cause to end racism. It is a proven means for helping Whites to understand the system of
White supremacy and racism beyond explicit and overt acts. While these deconstructed allies
have been helpful most if not all continue to describe themselves as White.
Thus a paradox of sorts; as they are still members of the club they seek to confront and
end. Yet, the club largely functions on the dues its members pay by classifying themselves as
White. You do not have to attend the club meetings or speak favorably of the club to maintain its
operation. You simply have to remain a member. You will continue get all the privilege coupons
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mailed to your home; you will still remain a member in good standing listed in the directory with
access to all the other members. Your membership will renew automatically. You can disparage
the club, but not until one becomes ineligible to be a member does one threaten the existence of
the club. It seems obvious now that it is indeed necessary to destroy whiteness if you want to end
White supremacy/racism.
Recommendations for Further Research
As with all phenomenological research studies the purpose of this study was not to
generalize its findings to a larger population. Rather, it was to more deeply understand the
phenomenon of unveiling and deconstructing whiteness for these six participants identifying as
White, anti-racist allies in the struggle against racism at the particular time and place as
examined by this researcher. Additional research is recommended to expand the scope of this
study.
In reviewing the factors which led to this phenomenon for the six participants in this
study there were some noticeable differences in the emotional challenges that presented
themselves for the three men studied than those experienced by the three women. One might
consider conducting a study investigating how this process works in terms of gender. Examining
the differences between how men and women receive the anti-racist analysis could offer more
insight to this research.
Based on some of the literature reviewed in this study, future studies should further
examine this persistency of Whiteness and White privilege. A number of the empirical research
studies reviewed for this study showed how many Whites who tried to lay down their White
privilege found themselves picking it up time and time again. I posit that this is only possible
because when something is deconstructed it can always be reconstructed. Some scholars suggest
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that deconstruction is not enough, but rather whiteness must be destroyed in its entirety.
Examining to what extent whiteness must be deconstructed and/or destroyed could also prove
instrumental to this further expanding on this research
Another study that could help expand upon the findings from this study is one which
examined the impact of this anti-racist analysis to resistant Whites. Each of the participants
discussed experiences with White people who had participated in the workshop and left feeling
angry and hurt and never returned. What were the experiences of these White people? How
does exposure to the anti-racist analysis impact White people who are not ready to deconstruct
this fallacy of whiteness? Does it cause them to become more entrenched in White
supremacy/racist ideology? A study examining the answers to these questions would offer a
deeper understanding to this body of research.
Still another area of research might be to examine this process of unveiling and
deconstructing whiteness across different religious orientations. How does this anti-racist
analysis of racism as an all-encompassing system of personal, interpersonal, cultural, historical,
and structural processes of power over people look in the context of religious beliefs? Religion
often causes followers to put their faith before facts, creating a tendency to reject any history that
may appear contradictory to the practice of the faith. Are there approaches that work better in
certain circumstances? Is there an analysis that can point out how this system operates in
organized religion, as well? Conversely, does religion enable racism?
Finally, a study examining how we can decouple capitalism from racism might prove
tremendously helpful in expanding the scope of this research. Much of the literature points out
the major role capitalism has played in the classification of people. Only when it is no longer
financially beneficial or even tenable to maintain such a system will the powers that be relent and
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cease to operate a racially-based hierarchy. Yet, just as economic colonialism replaced the
expensive and heavy handed colonial occupations of the 17th through 19th centuries; it is likely a
new means will be devised to take its place in order to maintain power and control.
Conclusion
Many people are unaware of the history of whiteness and do not know how race was
constructed to maintain social order and advance the economic aims of moneyed elites, or how
history has been written by those in power while ignoring/concealing the truth about the
founding of a nation built on racism/White supremacy (Delgado & Stefanic, 1997, 2012;
DiAngelo, 2012; Guess, 2006; Leonardo, 2002). A national curriculum within American public
schools aiming to truthfully teach this history would be beneficial to everyone, especially
Whites. The research from this study reveals that the harmful effects of racism and the practice
of White supremacy has deleterious effects upon the psyche and humanity of Whites
participating, many unconsciously, in a system of unwarranted privilege and power (Delgado &
Stefanic, 2012; DiAngelo, 2012; Guess, 2006; Leonardo, 2002). Whites that become conscious
of this systemic practice consistently concede this point. They identify one of their greatest
concerns/interests for their anti-racists activism is as much to educate and inform other White
people as it is to combat the systemic practices of racism against people of color.
Unveiling and Deconstructing Whiteness is a process of personal transformation. Whites
that have been engaged in antiracism work and have undergone a process of deconstruction
realize their experience is unique to them. This transformation, though meaningful, does nothing
to transform the system of White supremacy/racism. Individual efforts of Whites that have
experienced their personal transformation are vital to eliminating incidents of racism and may be
helpful for shedding light on racist practices in institutions, but they do not impact the broader
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system in any meaningful way. Obvious conclusions are that systemic racism does not require or
demand that individual Whites act or practice racism consciously. The system is on autopilot. In
fact, based on participant interviews, this study confirms that Whites seem to appear unaware or
unconscious to racism. Implicit bias has been proven and documented through numerous studies
and would lead to the conclusion that the system of racism/White supremacy in modern times
operates on/is fueled by implicit biases which result in explicit acts of racism or racist outcomes
(Delgado & Stefanic, 2012; DiAngelo, 2012; Guess, 2006; Leonardo, 2002).
Knowing the history of whiteness and the role that White people play in an unjust system
can lead informed individuals who classify themselves as White to no longer want to be a part of
it (DiAngelo, 2012). The motivation of White anti-racist allies to unmask the system and to raise
awareness among other Whites is an important revelation in this study. Anti-racist allies report
deconstructing whiteness as an ongoing process; one that has to be repeatedly exercised and
informed over time. Central to this deconstruction process is understanding how White
supremacy/racism is revealed to hurt those that are by definition expected to benefit most from
the institutions and practices of the system. Whereas, most would presume that an anti-racist ally
would align with people of color for the purpose of ending White supremacy/racism in order to
better the lives of people of color and to advocate for a more just and equitable system by which
humans might govern themselves, we find that many see ending racism for the purpose of
improving the lives of White people, thus all people as a key motive for engaging in this work.
If victimhood is not another evolving attribute of White supremacy, but rather a
legitimate concern for Whites by at least anti-racist Whites, then perhaps deconstructing
Whiteness is a valid effort and a national curriculum purposed to help do that would be
beneficial. However, if deconstructing whiteness only results in Whites being kinder to people
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of color, but does not result in the end of racism and the system of White supremacy that
oppresses a great many members of the human population then we must conclude that
deconstructing whiteness is not the solution and perhaps “destroying” whiteness is a more viable
one. Deconstructing whiteness makes it possible to reconstruct it; destroying it puts an end to
whiteness in its entirety. With this understanding, Ignatiev and Garvey’s (1996) notion that
people of European descent must do away with identifying as White and that the social construct
‘whiteness’ must be eliminated altogether, may be the most valid proposal to ending the practice
of White supremacy/racism.
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